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2.1 Citizenship and 
Community
The word community comes from the Latin “cum” which means 
‘with’/’together’ and 'munnus', which means ‘gift’. In other 
words, a community is a gift we share with each other (Oxford 
American Writers Dictionary).

A citizen is a member of a community. Citizenship also refers 
to the relationship the citizen has with their community. This 
relationship is based on rights, duties and responsibilities. 
Citizens have rights, duties and responsibilities to actively 
participate in their communities. The community has the 
responsibility to protect and provide citizens with the resources 
and opportunities to do this. Communities and citizens try to find 
a balance between the interests of the individual citizen and the 
interests of the whole community.

2.1.1 - Community, A 
Definition
People usually belong to more than one community. Some 
communities are related to where we live, such as a family or 
township. We also belong to other communities, based around 
our work, education, religion, culture or hobby. We are born 
into some communities, like ethnic and family communities, but 
we also choose to be a part of some communities, like volunteer 
associations.

Look at the pictures. 

1. What do the 
people in these 
communities have 
in common?

2. How did they 
become a 
community?

Preview...

After you read 2.1:

Make a list of the 
different communities 
that you belong to, in 
order of importance. 
Discuss your list with a 
partner and talk about 
the following questions:

1. Are your lists the 
same or different?

2. What does your list 
tell you about your 
identity?

3. Do you find that 
the most important 
communities to 
you are those you 
choose or those you 
are born into?

ReflectionReflection

In pairs, use the two lists from the Reflection to make a Venn 
Diagram. Write the communities that were high on your list 
(i.e. important) in big letters, and the less important ones in 
small ones. Write common communities in the overlap and 
communities that only you belong to in your circle. What do you 
notice about your diagrams? Discuss in pairs then as a class.

Activity

Communities are groups of people that are united by common 
characteristics. Communities exist because members interact with 
each other.

Some common characteristics of communities can include: 

• geography (shared location) 
• values and ideals
• interests
• culture 

• aims and goals
• rules and laws 
• history, experiences  

and traditions

A community is not just a physical thing. It is a feeling of 
belonging - a feeling that you are part of a group with shared 
benefits, beliefs and goals. This comes from the interactions 
between community members. Community feeling is also related 
to knowing the rights, duties and responsibilities of members to 
the community, and of the community to its members. 

Manchester United
Manchester United is a football team based in Manchester, 
England. It started in 1878, and is one of the richest and 
most successful football teams in the world. It has won many 
trophies including premier league championships and European 
championships. The team is made up of players from over ten 
different countries and has fans all over the world.

After you read 2.1.1:

Read the descriptions 
of three communities 
(below).

1. What characteristics 
do members of each 
community share 
with other members 
of that community? 

2. What characteristics 
do they not share?

Exercise

CASE STUDY B

CASE STUDY C

CASE STUDY AThe Islamic Community 
With over 1 billion followers, Islam is the second most widely 
practiced religion in the world. Muslim communities can be found all 
over the world. Muslims believe that there is only one God and base 
their rules and laws on their holy book the Qu’ran. They believe that 
there are five basic pillars of Islam, the declaration of faith, praying 
five times a day, giving money to charity, fasting and a pilgrimage to 
the holy city of Mecca.

Adapted from: the BBC

The Salone of Myanmar
The Salone or Moken ‘sea gypsies’ live in the Myiek Archipelago 
in southeastern Myanmar. During the hot and cool seasons the 
Salone live on traditional wooden boats and travel in small groups 
harvesting and trading pearls, seashells, shellfish and other sea 
products. During the rainy season, they live on land in temporary 
long legged houses. They return to their boats once the weather 
improves. The Salone have little contact with other ethnic groups 
in the area and have their own traditions and religious beliefs.

Adapted from: Project Maje
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	 How to use your 
		  Active Citizenship book

Almost every section and subsection 
has a Preview. These sections ask 
questions, get you to think about the 
topic before you begin, and generate 
discussion and debate.

Exercises develop your ability to 
work with information. They ask you 
to find, and understand, information 
from texts and other sources to 
answer questions in the book.

Activities are designed to help you practice 
the skills needed to be an active citizen. 
These include teamwork, problem solving, 
debate, and critical thinking.

Reflections ask you to 
think about where your 
values come from, why 
different people have 
different values and what 
values support fair and 
peaceful communities. 

Case Studies give you real life examples of some 
of the issues in this book. From stories of human 
rights abuses to examples of good leadership in 
action, these case studies will allow you to get a 
deeper understanding of the meaning of ‘citizenship’ 
and why it matters to people around the world.

Before you start using this book, please read the information in these pages. It will help you find your 
way around the book more easily, and will help you to understand the goals and learning strategies 
of the book. The aim of this book is to help you develop the knowledge, skills and values that are 
important for active citizenship. To help you practice these, there are three kinds of questions:

• Exercises: focusing on increasing civic knowledge
• Activities: focusing on developing and practicing civic skills
• Reflections: focuses on reflecting on and evaluating students values

In addition to these activity types, there are also Discussions, which encourage you to talk about important 
or controversial issues affecting your community. 



1 Review

Chapter 1 Mind Map

Look at the mind-map of ‘citizenship’ and complete it with important ideas you have learned in 
Chapter 1.

Values and Opinions - Analysing Quotes

Below is a list of 
quotations and proverbs 
from around the 
world on the topic of 
'citizenship'. In groups, 
discuss the quotations. 

1. What does the author 
of each quote think 
about citizenship?

2. How do these 
ideas about active 
citizenship relate 
to the ideas in this 
chapter?

a. Citizenship is the most important office in the land. - Brandeis
b. Bad officials are elected by good people who do not vote. - George 

Jean Nathan 
c. Be the change that you want to see in the world - Mohandas Gandhi 
d. It never rains on your neighbours without you getting your feet wet. - 

Chinese proverb
e. If you are planning for a year, sow rice; if you are planning for a 

decade, plant trees; if you are planning for a lifetime, educate 
people.- Chinese proverb

f. Justice is the right of the weaker.- Joseph Joubert
g. No man is good enough to govern another man without that other’s 

consent. - Abraham Lincoln
h. The earth is but one country, and mankind its citizens.- Baha’ullah

Comprehension

1. What is the difference between “legal” and “active” citizenship?

2.  What factors have made active citizenship such an important issue?

3.  What is the role of citizenship education?

4.  What is the role of civic knowledge, skills and values in citizenship education?

5.  What is the relationship between rights, responsibilities and duties?

6.  What is social justice?

7.  What is “social contract theory”?

8.  What civic skills have you learned about in this chapter?

Chapter 1 Glossary

abuse (v) - tvGJoHk;pm;vkyfonf

binding (adj) - 
pkaygif;csnfaESmifxm;aom

candidate (n) - a½G;aumufyGJ0ifudk,f

pm;vS,favmif;

collective (adj) - pkaygif;aom? 

wpfOD;jcif;pD r[kwfaom vltrsm;ESifh 

pkaygif;vkyfaqmifaom

common good (n) - bkHtusKd;/

corrupt (adj) - t*wdvdkufpm;aom

curriculum (n) - oif½dk;nTef;wrf;

deficit (n) - vdkaiG

discrimination (n) - 
cGJjcm;qufqHjcif;

duty (n) - wm0ef

empower (v) - vkyfydkifcGifhtmPm? 

tpGrf;tpay;onf

enforce (v) - 
trdefYtmPmwnfaponf

entitlement (n) - trnfayguf? 

ydkifqdkifcGifh

exploitation (n) - 
acgif;yHkjzwftjrwfxkwfjcif;

inalienable (adj) - 
vTJajymif;ír&aom? xm0&jrJaom

inclusive (adj) - 
rwluGJjym;aomyk*d¾Kvfrsm; pHkvifpGm 

yg0ifMuaom

indivisible (adj) -cGJjcrf;í 
r&Edkifaom

land-grabbing (v) - 
e,fajrvk,ljcif;

law and order (n) - Oya'ESifh 
Nidrf0yfydjym;a&;

malnutrition (n) - tm[m& csdKUwJhrI

media (n) - vlxkqufoG,fa&;

NGO (n) - 
tpdk;&r[kwfaomtzGJUtpnf;rsm;

obligation (n) - 0wå&m;

philosopher = tawG;tac:ynm&Sif

patriotism (n) - rsdK;cspfpdwf? 

wdkif;cspfjynfcspfpdwf

reform (v) - jyKjyifajymif;vJrI? 

jyefvnfjyKjyifjcif;

responsibility (n) - wm0ef,ljcif;

right (n) - tcGifhta&;rsm;

rule of law (n) - w&m;Oya' pdk;rdk;rI

security (n) - ab;uif;vkHjcHKjcif;

self-expression (n) - pmay? yef;csD? 
tuponfwdkUwGifrddrdcHpm;csufudk 

azmfxkwfjcif;

sexual orientation (n) -  
vdifydkif;qdkif&m ESpfoufrItusifhp&dkuf

social change (n) - 
vlrIa&;&mtajymif;tvJ

sovereignty (n) - tcsKyftjcmtmPm

standard of living (n) - 
vlaerItqifhtwef;

sustainable (adj) - 
a&½SnfwnfwhHaom

trial (n) - w&m;½Hk;wGif 

trI&ifqdkif&jcif;? ppfaq;pD&ifjcif;

try (v) - 
w&m;½Hk;üppfaq;qHk;jzwfonf

universal (adj) - urÇmwpfvTm; 

twGuf rSefuefaom

violate (v) - csdK;azmufonf? 

tMurf;zufonf

equality

discrimination

social 
justice

citizenship
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Knowledge
(Exercises)

By the end of this chapter 
you will increase your 
understanding of:

•	 the	difference	between	
‘legal’	and	‘active’	
citizenship.

•	 the	factors	that	have	
made	active	citizenship	
such	an	important	issue.

•	 the	role	of	citizenship	
education.

•	 the	role	of	civic	
knowledge,	skills	and	
values	in	citizenship	
education.

•	 the	ideas	of	rights,	duties	
and	responsibilities.	

•	 the	idea	of	social	justice.
•	 the	idea	of	“social	contract	
theory”.

Skills
(Activities)

By the end of this chapter 
you will have developed 
your ability to:

•	 give	a	presentation	on	
an	active	citizen	in	your	
community.

•	 analyse	that	person	in	
terms	of	the	knowledge,	
skills	and	values	that	they	
have	that	make	them	an	
active	citizen.

•	 work	together	to	analyse	
human	rights	abuses	
and	think	about	the	
consequences	for	
participation.

•	 develop	your	peer	
learning	skills	to	test	
a	partner	on	their	
understanding	of	rights,	
duties	and	responsibilities.

Values
(Reflections)

By the end of this chapter 
you will have reflected on:

•	 knowledge,	skills	and	
values	that	you	have	now,	
and	think	about	those	that	
you	want	to	develop	further	
during	this	course.

•	 the	importance	of	different	
kinds	of	rights.

•	 the	reasons	why	people	
form	communities	and	
governments.

Chapter 1: 
Citizenship

Chapter Themes
Chapter 1 will provide an overview of some of the 
most important ideas related to active citizenship 
and citizenship education. It will help you understand 
the reasons why citizenship education has become 
so important and what its aims and goals are. It will 
examine the rights, duties and responsibilities that 
citizens have and the way that citizens can explore, 
accept and protect these rights and responsibilities. It 
will also look at the ideas of social justice and ask you to 
reflect on knowledge, skills and values that are needed 
to be an active citizen.

Chapter 1:  Learning Goals

First, read the Chapter Themes to prepare you for 
the main idea and concepts in each chapter.

Before each chapter:

At the end of chapters 1-3:

Also look at the knowledge, 
skill and value Chapter 
Learning Goals. These will 
help you to identify the most 
important areas of learning 
and help you to evaluate both 
the course book and your 
own progress through it.

Each Review section has a blank mind 
map to help you remember and revise 
everything that you have learned 
throughout the chapter. Write down 
everything you can remember about the 
chapter without looking back.

Comprehension Questions help 
you revise the information in 
each chapter. Try to answer all the 
questions from your memory. Once 
you have written the answers, go 
back through the chapter and check 
your answers.

Values and opinions - Analysing 
Quotes activities have quotes 
and proverbs from around 
the world. Hopefully they 
will inspire you and help you 
reflect and build on what you 
have learned.

When you see a 
word in bold in the 
text, there will be a 
full definition in the 
Glossary.



Chapter 1: 
Citizenship

Chapter Themes
Chapter 1 will provide an overview of some of the 
most important ideas related to active citizenship 
and citizenship education. It will help you understand 
the reasons why citizenship education has become 
so important and what its aims and goals are. It will 
examine the rights, duties and responsibilities that 
citizens have and the way that citizens can explore, 
accept and protect these rights and responsibilities. It 
will also look at the ideas of social justice and ask you to 
reflect on knowledge, skills and values that are needed 
to be an active citizen.



Knowledge
(Exercises)

By the end of this chapter 
you will increase your 
understanding of:

•	 the difference between 
‘legal’ and ‘active’ 
citizenship.

•	 the factors that have 
made active citizenship 
such an important issue.

•	 the role of citizenship 
education.

•	 the role of civic 
knowledge, skills and 
values in citizenship 
education.

•	 the ideas of rights, duties 
and responsibilities. 

•	 the idea of social justice.
•	 the idea of “social contract 

theory”.

Skills
(Activities)

By the end of this chapter 
you will have developed 
your ability to:

•	 give a presentation on 
an active citizen in your 
community.

•	 analyse that person in 
terms of the knowledge, 
skills and values that they 
have that make them an 
active citizen.

•	 work together to analyse 
human rights abuses 
and think about the 
consequences for 
participation.

•	 develop your peer 
learning skills to test 
a partner on their 
understanding of rights, 
duties and responsibilities.

Values
(Reflections)

By the end of this chapter 
you will have reflected on:

•	 knowledge, skills and 
values that you have now, 
and think about those that 
you want to develop further 
during this course.

•	 the importance of different 
kinds of rights.

•	 the reasons why people 
form communities and 
governments.

Chapter 1:  Learning Goals



1.	What does the 
word ‘citizenship’ 
mean to you?

2.	Look at the 
pictures. Which 
one best 
represents the 
idea of ‘citizenship’ 
to you?

3.	Explain your 
choice to a 
partner.

1.11.1 Citizenship: A 
Definition
We can define citizenship in different ways. In international law, 
citizenship is a legal relationship between an individual and their 
country. We can say that a person is a citizen of Britain, Thailand 
or Myanmar. Citizens have passports, birth certificates and other 
legal documents that prove that they are members of a country. 
Citizens have rightsrights in their country. In exchange, they have 
certain responsibilitiesresponsibilities including military service, paying taxes 
and obeying the laws of the country.

Some people feel that this legal definition of citizenship is too 
simple. They say that citizenship is also an activity. It is about 
citizens developing communities that reflect their values. 

Preview...

A citizen is someone who:
•	 participates in and contributes to the community at a range of levels from 

global to local.
•	 is willing to act to make the world a more sustainable place.
•	 takes responsibility for their actions. (2009)

A citizen is someone who:
•	 is able to analyse, evaluate, take and defend positions on public issues, and 

to use their knowledge to participate in civic and political process. (2011)

A citizen is someone who:
•	 is willing to investigate issues in the local and wider community.
•	 has the ability to analyse issues and to participate in action aimed at 

achieving a sustainablesustainable future. (2010)

6	 Active Citizenship - Student’s Book
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The idea of citizenship as firstly an activity (active citizenship) 
and secondly a legal status (legal citizenship) has become more 
popular around the world. Read how several international 
organisations define a citizen:

Write a definition for the word ‘citizen’. Share your 
definition with a partner and talk about the differences.ActivityActivity



1.21.2 Is Learning about 
Citizenship Important?
The promotion of active citizenship has become very important 
to the international community. Many leaders around the world 
have spoken about the importance of education that empowersempowers 
citizens to participate in their communities. Read what four of 
these leaders have said:

‘The world must learn how to live, and work and 
exist together – in peace, with appreciation of diverse 
cultures and perspectives and wonderful creativity of 
mankind. Such learning is key to prosperity, opportunity, 
productivity and human progress.’
Koichiro Matsuura, Director General of UNESCO

‘All people and things are interdependent. The 
world has become so small that no nation can 
solve its problems alone, in isolation from others. 
That is why I believe we must all cultivate 
a sense of responsibility based on love and 
compassion for each other.’
the Dalai Lama

Are these actions 
examples of active 
citizenship? Why or why 
not?

Discussion

In groups, think of a person in your community who you 
all think is an ‘active citizen’. What do they do that makes 
them an active citizen? Use the definitions on page six to 
prepare a short presentation on that person.

1.	 taking part in a public demonstration

2.	becoming educated

3.	 joining or supporting a political party

4.	 being informed about local and national news

5.	 recycling all the rubbish in your home

6.	 voting

7.	 helping an old person with their shopping

Why are ‘citizenship’ 
and ‘citizenship 
education’ priorities 
now? 

Discussion

Active Citizenship - Student’s Book	 7
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Look back at the definition of ‘citizen’ that you wrote 
before. Is it the same as the three that you just read 
or different? If it is different, why is it different? Which 
definition do you think is more accurate for your 
community?

ActivityActivity

ActivityActivity



1.2.1 - People-centred 
Development, Democratic Deficit
The increasing interest in supporting active citizenship is a result 
of many factors, including two global trends: people-centred 
development and democratic deficitdeficit.

1.	 People-centred development
Before the 1980s, the international community believed 
that economic growth was the best way to improve 
people’s quality of life. By the 1990s, many organisations 
were beginning to discuss the idea of ‘people-centred 
development’. The main aim of people-centred 
development is: 

"to empower people with the tools and knowledge 
to build their own communities and countries. It 
understands that people are responsible for the 
development of themselves and their communities and 
have the power to create and maintain social changesocial change." 
(UNDP, 2011)

‘It is essential that we do more to help young people 
develop a full understanding of their roles and 
responsibilities as citizens…and equip them better to 
deal with the difficult moral and social questions that 
arise in their lives and in society.’

David Blunkett – former Home Secretary and 
Secretary of State for Education and Employment, UK.

After you read 1.2:
What do the quotes say 
about modern society 
and its challenges?

Discussion

Challenges Opportunities
Low levels of education Lack of teachers - organise 

teacher training for graduating 
students

‘We have to focus on solutions in this time of great 
challenges. If we wait around, the problems will 
overwhelm us…We have to listen to people to find 
out… what they have to offer for the future.’

Rigoberto Mencho Tum, Winner of the Nobel Peace 
Prize, 1992

What major changes 
do you see and hear 
happening around the 
world?

Preview...

The quotes in 1.2 talk 
about the challenges 
and opportunities of 
participating to solve 
society’s problems. 
In groups, make a 
list of the challenges 
and opportunities of 
participating in your 
community.

ActivityActivity

8	 Active Citizenship - Student’s Book

11



2.	 Democratic Deficit
There is a worry that more and more important decisions 
are made without the participation of the people. 

The reasons are different in different parts of the world. 
In new democracies, the old, undemocratic ways of 
making decisions are coming back. This can happen 
very quickly (such as with a new leader), or slowly (for 
example, if government workers become corruptcorrupt and 
start taking bribes again). However, it is not caused only 
by the government’s behaviour. Too often, people do not 
know the different ways that they can participate in their 
communities. This limits participation and democracy.

People argue that democracy is decreasing in older 
democracies too. In countries like Britain or the United 
States, people often choose not to participate. In the UK, 
for example, only about 65% of voters choose to vote in 
elections. People often feel that their leaders don’t listen 
to them. Because of this, they care less and less about 
participating.

After you read 1.2.1:

1.	Does citizenship 
education exist in 
your country? What 
are its goals?

2.	How do you 
participate in your 
community? Give 
examples.

Discussion

1.31.3 Citizenship 
Education
Many governments and other organisations now see active 
citizenship as a solution to many social problems. Citizenship 
education programmes help people to gain the knowledge, skills 
and confidence to actively participate in the development of 
their communities. Countries such as England and Australia now 
include citizenship education in the school curriculumcurriculum. In other 
countries, NGOsNGOs and local community and religious organisations 
try to promote citizenship education.

Knowledge is important, but active citizens need more than just 
knowledge to fully participate in their communities. For example, 
it is important to know how to vote in an election. However, a 
responsible citizen must also have the skills to choose which 
social issues they believe are important. They must be able to find 
and analyse information about the backgrounds, values and ideas 
of the candidatescandidates. Citizens must also have shared civic values 
that promote justice, tolerance and the common good. 

After you read 1.3:

Who should be 
responsible for 
citizenship education? 
Why?

Discussion

What should an 
effective citizenship 
education program 
include?

Preview...

Active Citizenship - Student’s Book	 9
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1.3.1 - Knowledge, Skills and 
Values
The primary aim of citizenship education helping young people to 
develop the knowledge, skills and values to be active citizens.

Knowledge
Civic knowledge refers to ideas and information that 
people must have to become effective and responsible 
citizens. Active citizens need to understand how 
different communities work economically, politically, 
socially, culturally and environmentally. Civic 
knowledge also includes being aware of our rights and 
responsibilities and understanding the social issues that 
are relevant to our communities. 

Examples of civic knowledge are:

•	 Understanding how your country’s political system 
works and how decisions are made.

•	 Understanding how the economy works.
•	 Understanding the rules and laws of your 

community and country.
•	 Understanding where everyday goods come from 

and how they are produced.

Skills
Civic skills include analysis, evaluation and debate skills. 
They include other skills such as cooperation, problem-
solving, and democratic decision-making. These skills allow 
people to use their civic knowledge to actively participate 
in politics and social progress.

Examples of civic skills are:

•	 The ability to communicate ideas and opinions well.
•	 The ability to analyse information in the mediamedia.
•	 The ability to debate and discuss with other citizens.

Values
Civic values include the characteristics, attitudes and 
beliefs that citizens need for the development and 
maintenance of just, inclusiveinclusive and peaceful societies. 

Examples of civic values are: 

•	 Respect for the dignity of people, compassion and 
tolerance. 

•	 Commitment to promoting the common goodcommon good, equality, 
and the rule of lawrule of law.

•	 Making decisions based on compromise, fairness and 
patience.
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 Understanding what we hear, 
see and read in the media is very 
important if we are to participate 
in our communities.

After you read 1.3.1:

1.	Look again at the 
examples of civic 
knowledge. What 
problems will 
someone face if 
they do not have 
these?

2.	Look again at 
the examples of 
civic skills. What 
problems will 
someone face if 
they do not have 
these?

3.	Look again at the 
examples of civic 
values. What kind of 
social problems will 
happen if people in 
a community do not 
share these values?

Exercise

What knowledge, 
skills and values are 
important for an active 
citizen?

Preview...



Ma Phyu Htwe is 23 years old. She lives in a town in Mon State 
and works as a tutor in a local monastic school. When she 
finishes teaching, she walks home through the town and feels 
upset when she sees poor children begging or working in tea 
shops and restaurants. Many of them are seven to eleven years 
old and were sent by their families from poor villages outside 
the town. Some have never been to school. She wants to help 
the children and their families. She decides that she is going to 
do something about this situation.

1.	What problems does Phyu Htwe want to solve?
2.	Brainstorm possible actions Phyu Htwe can take to 

solve this problem.
3.	What civic knowledge and skills does Phyu Htwe need 

to take effective action?
4.	List some of the civic values that Phyu Htwe’s actions 

show.

CASE STUDY

1.	Think back to the ‘active citizen’ who you chose from 
your community on page 7. Draw three circles on a 
piece of paper. Write down the knowledge, skills and 
values that person has and present it to the class.

2.	Do you think that the knowledge, skills and values on 
your chart are universal or specific to your community? 
Why?

ActivityActivity

On a piece of paper, identify an area of civic knowledge 
you would like to explore and a civic skill you want to 
develop during this course. Explain why you want to 
develop this knowledge and this skill. When you are 
finished, submit your reflection to your teacher.

ReflectionReflectionReflectionReflection

Exercise

1.	Do you know of any of any citizenship education 
projects in your community? 

2.	Who organised and took part in the project(s)? 
3.	What kind of social needs or problems did it try to 

address?
4.	Which civic skills, values and areas of civic knowledge 

does/did it try to develop?

ActivityActivity
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1.41.4 Citizens’ Rights, 
Duties and Responsibilities
Because it is very important that citizens understand their rights, 
duties and responsibilities, this section defines these ideas and 
explains how they relate to each other.

 The UDHR has been 
translated into many 
languages, including 
Myanmar.

1.	What are citizens' 
rights?

2.	What are citizens' 
duties?

3.	What are citizens' 
responsibilities?

Preview...

1.4.1 - Rights
Rights are similar to rules. They give people:

•	 permission to do/have something  
or

•	 protection from something or someone 
or

•	 entitlemententitlement to do/have something. 

It is important to understand that there are two kinds of rights: 
legal rights and moral rights. Legal rights are protected by laws. 
Moral rights are rules about what you should or shouldn’t be 
allowed to do/have, according to ideas of right and wrong.

Human rights are moral rights which every person is born with. 
Many people believe that they are the ‘foundation for freedom, 
justice and peace in the world’ (Source: UDHR, 1948). 

Our modern understanding of human rights comes from several 
international documents written after the end of the Second 
World War in 1945. One of the most important is the Universal 
Declaration of Human Rights (UDHR). It was written in 1948 by 
the United Nations. The declaration describes human rights as:

•	 universaluniversal - they are the rights of all people, from birth.
•	 inalienableinalienable - people cannot ever lose these rights.
•	 indivisibleindivisible - they cannot be separated from each other.

Human rights are very important for active citizenship. 
They provide citizens with access to the goods, services and 
opportunities they need to fully participate. They also provide the 
security and confidence to participate without fear.

The UDHR is not bindingbinding law, so in most situations, there 
is no legal authority which can force governments (or other 
organisations) to follow the UDHR. Also, it is impossible to legally 
enforce human rights all around the world. For these reasons, the 
rights in the UDHR are considered moral rights.

However, not everyone agrees that the rights in the UDHR are 
universal. Critics argue that these rights are based on ideas from 
European and North American cultures. They argue that these 
ideas are not universally accepted. Around the world, many 
people have moral beliefs that are not the same as the UDHR’s 
understanding of human rights. ‘Right’ and ‘wrong’ are different 
in different countries and cultures, and critics say that having one 
set of rules for the whole world does not reflect its diversity.
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The human rights in the UDHR can be put into three categories:

1.	 Civil and Political Rights
Civil rights guarantee that each person has the right to political 
equality, and to be free from discriminationdiscrimination. Political rights 
guarantee that each person has the right to participate and be 
represented in their government and political system. 

2.	 Economic, Social and Cultural Rights
Economic rights guarantee that each person has the right to 
work, earn a regular wage, join trade unions, and receive 
an income that supports a good quality of life. Social rights 
guarantee each person the right to a fair standard of livingstandard of living 
including housing, medical care, food, clothing and all other 
necessary social services. Cultural rights guarantee each person 
the right to religious or spiritual belief, or the right to not 
practice any religion. They also include the right to ethnic, 
racial or cultural expression.

3.	 Solidarity Rights
Solidarity rights allow citizens to live in a safe, peaceful and 
healthy environment. Unlike the first two categories, solidarity 
rights are collectivecollective rights; they apply to communities, not to 
individuals. They also protect communities' rights to cultural, 
social, and economic development. Solidarity rights include:

•	 Environmental rights, which guarantee each person the 
right to good environmental conditions, including clean 
air, clean water, and protection from harmful waste.

•	 Developmental rights, which guarantee people the 
right to develop freely, without interference from other 
countries or corporations, and the right to sovereigntysovereignty 
over one’s land and natural resources.

Arguments for the UDHR Arguments against the UDHR

What are some of the 
arguments for and 
against the Universal 
Declaration of Human 
Rights mentioned in the 
text? Can you think of 
any others? Complete 
the table with your 
answers.

Exercise

 A poster informing people 
where they can vote on 
election day. The right to vote 
in elections is a human right 
according to the UDHR.

Which of the three 
categories of rights do 
you think is the most 
important? Why?

ReflectionReflectionReflectionReflection

DiscussionWhat goods, services and opportunities do people need to 
fully participate in their communities?
Examples: goods (food), services (education), opportunity 
(employment/work)
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1.	 Right to liberty (free to think 
and act). 

2.	 Right to equality. 
3.	 Right to have access to 

information. 
4.	 Right to be free from 

detention (imprisonment) 
without trial. 

5.	 Right to be free from 
murder. 

6.	 Right to vote. 
7.	 Right to speak freely. 
8.	 Right to adequate living. 
9.	 Right to attend meetings and 

gatherings freely. 
10.	Right to privacy.
11.	Right to cultural, political, 

and economic development. 
12.	Right to join political 

parties, trade unions and 
organisations (or not). 

13.	Right to be free from 
pollution. 

14.	Right to be free from 
discrimination based on sex, 
race, religion, etc. 

15.	Right to marry and have a 
family (or not). 

16.	Right to hobbies and fun. 
17.	Right to practice religion (or 

not). 
18.	Right to education. 
19.	Right to be free from violent 

physical attack or torture. 
20.	Right to a fair trial.
21.	Right to work. 
22.	Right to health care. 
23.	Right to nationality. 
24.	Right to freedom of thought, 

conscience and religion.
25.	Right to take part in cultural 

life.

These human rights are 
from the UDHR. Read 
them and decide if each 
is a civil/political right, 
an economic/social right 
or an environmental/
developmental right. 

Put them in the table.

ActivityActivity

On the next page are three case studies of rights abuses 
reported by Amnesty International (a human rights NGO). 
For each, decide:

1.	 which rights were violatedviolated.
2.	 which category (civil/political, economic/social/cultural, 

solidarity) each right goes into. 
3.	 how these rights were violated. 
4.	 how the violations of these rights can prevent people 

from participating in their communities.

ActivityActivity

1.	Are all of these rights important for the people of your 
country? Why or why not? Make a class list of the three 
most important and the three least important.

2.	Which rights are important for people who want to make 
positive changes in their community?

Discussion

Civil & Political Economic & Social Solidarity
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Huang Jinqiu - Chinese Activist

On 10 September 2003 Huang Jinqiu was taken away by the 
police after writing a controversial article on an online Chinese 
language news website, and talking openly about his plan 
to start the China Patriotic Democracy Party. He was jailed 
and not allowed to communicate with other people for four 
months before his family was officially informed of his arrest. In 
June 2004 he was tried as the organiser of the China Patriotic 
Democracy Party. Even though the party was never actually 
started, he was sent to prison for 10 years. 

‘The nature of this party is not to oppose but to love China; not 
to oppose the Communist Party but to encourage the Party 
to reform and transform; not to endanger national security 
but to promote a democratic system with patriotism...

- Huang Jinqiu, on the China Patriot Democracy Party

CASE STUDY A

Paul Hill - Irish Activist

Paul Hill was arrested, tried, found guilty and jailed in 1975 for 
bombing hotels in England in support of Irish independence. 
He always said that he was not responsible for the crimes. 
He said the police invented evidence against him. He also 
said that some supporting evidence was kept secret from 
the court during his trial. Finally, the British Government 
admitted that police officers had lied at his trial, and he was 
set free.

CASE STUDY C

The Caste System

Caste - a division of society based upon differences of wealth, 
rank, or occupation - is a very deep and strong belief held by 
many South Asian people. Dalits are viewed by many people 
as being separate from and below the caste system. Dalits are 
some of the poorest people in India. Their low social position 
has often made them vulnerable to violence, including land-
grabbing, murders, attacks, and rapes. Their political, social 
and economic rights are often violated. They suffer from 
discrimination at work and at school, poor living and working 
conditions, extreme poverty and malnutrition. Dalit women 
are affected by both caste and gender discrimination and so 
they have even less legal protection.

CASE STUDY B

Adapted from: Amnesty International and BBC
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 Political participation: 
do you think it is a 
right, a duty or a 
responsibility?

After you read 1.4.2:

Read these examples. 
Is each a right, a 
responsibility or a duty. 
Some examples can 
go in more than one 
category.

1.	Giving your opinions
2.	Doing homework on 

time
3.	Paying electric bills
4.	Volunteering with 

a local community 
organisation

5.	Keeping the local 
rivers or lakes clean

6.	Stopping at red lights
7.	Getting a good 

education
8.	Arriving to classes on 

time
9.	Taking care of older 

family members

Exercise

Write a list of three 
more activities like 
the ones above. Give 
these to a partner and 
ask them to identify 
if they are rights, 
responsibilities or 
duties. If you disagree 
about any of your 
examples discuss them 
with the class.

ActivityActivity

What duties do you 
have in your life?

Preview... 1.4.2 - Our Duties and 
Responsibilities
DutiesDuties are ethical or moral obligationsobligations. They are different 
in different places, according to the beliefs or values of the 
community. Civic duties require citizens to actively contribute to 
their communities. The quality of a community affects all of its 
members. If citizens want to benefit from a community, they need 
to help develop it. Therefore citizens have a moral obligation to 
contribute their knowledge and skills and help build stronger 
and fairer communities. There is usually no legal punishment for 
not fulfilling duties, but citizens’ own values are often enough to 
motivate them.

A responsibility is also an obligation or promise to do something. 
However, this obligation is usually a legal one. If you do not fulfil 
your responsibilities, someone may punish you. An employee is 
responsible for arriving to work on time. If they come to work 
late, they could lose their job. In the same way, citizens also have 
a responsibility to follow the laws of their country. If they don’t 
follow the laws, they might have to pay a fine or go to jail. The 
threat of legal punishment motivates many citizens to fulfil their 
responsibilities.

Duties and responsibilities are often very similar. For example, 
in some countries, citizens have a legal obligation to join the 
military. Some citizens in those countries may also believe that 
they have a moral duty to protect their country; they see military 
service as both a responsibility and a duty. Examples like this 
show how some activities can be both responsibilities and duties 
for some citizens.
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1.4.3 - No Rights without 
Duties & Responsibilities
Rights and duties/responsibilities cannot exist without each 
other. If someone has a right, they also have a corresponding 
responsibility or duty not to abuseabuse other people’s rights. 
Sometimes, having a right means that others must respect, protect 
and fulfil that right. If we take the right to adequate living as an 
example, governments have the following obligations:

•	 They should try to ensure that people have their basic needs 
- food and shelter.

•	 They should provide basic medical care to sick people.
•	 They should help people who are old or unemployed.
•	 They should help people who don’t have enough food or 

shelter by creating social programs and services for them.

 The InterAction Council’s 
Universal Declaration of 
Human Responsibilities is 
available at http://www.
interactioncouncil.org/

1.	If we have a right to nationality, then we have a 
responsibility to ...

2.	 If we have a right to work in safe and fair conditions, 
then ... 

3.	 If we have a right to freedom of speech, then ... 

4.	 If we have a right to be educated, then ... 

5.	 If we have a right to benefit from the Earth’s 
resources, then ...

Look at the list of 
rights and complete 
the sentences with 
responsibilities.

1.	 Is it fair to have 
rights without 
responsibilities? 
Why?

2.	Is it fair to have 
responsibilities 
without rights? 
Why?

Preview...

Rights provide us with the goods, services and opportunities that 
citizens need to fully participate in their communities. When 
citizens fulfil their responsibilities and duties, they work together 
to protect their own rights and the rights of others at the same 
time.

In 1998, the InterAction Council, a group of (former) world 
leaders based in Tokyo, wrote a Universal Declaration of Human 
Responsibilities. Some of the responsibilities that match rights are:

•	 Every person has a responsibility to respect life. 
(the right to life).

•	 All people... should promote sustainable development... in 
order to assure dignity, freedom, securitysecurity and justice for all 
people ​​. 
(the rights to liberty, to a fair trial, to be free from murder, 
etc).

Source: Universal Declaration of Human Responsibilities

In groups, choose one human right from the UDHR on 
page 14. 
1.	Who has a responsibility or duty to fulfil it? 
2.	Make a list of obligations similar to the ‘right to 

adequate living’ example in the text above.

Exercise

Exercise
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1.51.5 Social Justice
All human beings, no matter where they live, have certain basic 
needs in common. These include the need for food, shelter, health 
care, education, and self-expressionself-expression. 

However, in all communities there are many examples of 
injustice, when these basic needs are not met. Poverty is one of 
the most serious and common injustices. Poverty limits access 
to education, proper nutrition, medical treatment and fair 
employment. Poverty can cause serious health problems and can 
lead to exploitationexploitation and abuse. 

Discrimination based on race, gender, class, religion, language, 
sexual orientationsexual orientation, nationality, or physical ability also limits the 
ability of people to meet their basic needs. Discrimination means 
that some members of society are given less opportunities than 
others. This can lead to inequality and social conflict (which can 
then cause even more discrimination). 

Poverty and discrimination mean that some people are treated 
unfairly. They are excluded from active participation in their 
communities. ‘Justice’ means treating everyone as they deserve. 
In a just community, all people are given the same opportunities 
to participate and develop as individuals. This means that some 
people might need more help than others to fully participate. 
Social justice means doing everything that we can to make sure all 
people enjoy the same opportunities.

1.	1.	a rule that will allow people to feel safe and a rule that will allow people to feel safe and 
protected from all kinds of dangersprotected from all kinds of dangers

2.	2.	a rule that will allow people to feel that they a rule that will allow people to feel that they 
are respected and valuedare respected and valued

3.	3.	a rule that will allow people to have an equal a rule that will allow people to have an equal 
chance to take part in everything that goes on in chance to take part in everything that goes on in 
the communitythe community

4.	4.	a rule that will allow people to have the same a rule that will allow people to have the same 
amount of the resources and materials that they amount of the resources and materials that they 
need (supplies, clothing, food, etc.), and make sure need (supplies, clothing, food, etc.), and make sure 
that these materials will be of the same qualitythat these materials will be of the same quality

5.	5.	a rule that will allow all students to have an a rule that will allow all students to have an 
equal chance to learn and to succeedequal chance to learn and to succeed

 Social justice means 
fairness, equality, and 
people working together 
to achieve a better society

What do you think 
‘social justice’ is?

Preview...

After you read 1.5:

1.	What kinds of civic 
knowledge, skills 
and values are 
necessary for social 
justice?

2.	What are the effects 
of poverty and 
discrimination in 
your community?

3.	What can be done 
to promote social 
justice in your 
community?

Discussion

In groups, create a list of rules that would increase social 
justice in your community. Use the prompts below to 
complete this activity.

ActivityActivity

Adapted from: Education for Development
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1.61.6 Social Contract 
Theory
Social contract theory is a thinking exercise to help people 
understand the relationships between individuals, the community 
and the government. 17th Century philosophersphilosophers like John Locke 
and Thomas Hobbes made this theory popular.

Social contract theory asks us to imagine a society where there 
were no governments. There would be no police, no laws and 
no leaders. Everyone would be totally free to do whatever he or 
she wanted. People would compete against each other for food, 
shelter, fuel and power. In this world, everyone would always 
worry about their safety and spend all of their time fighting for 
survival. 

These philosophers then asked: would it not be better if people 
made an agreement to give up some of their rights in exchange for 
security? E.g. person A would give up their right to kill Person B if 
Person B did the same. Hobbes and Locke agreed that it would be 
better, but they had different reasons for their opinion.

Hobbes said that without government, society would be a “war of 
all against all”. Only an all-powerful government could enforceenforce 

law and orderlaw and order and protect people from each 
other. He said that if individuals make 
agreements to give up their rights, there must be 
a government to solve problems when 
individuals disagree. He also said that if there 
were no government to enforce agreements, 
people would ignore them and the contract 
would be broken.

Locke said that it is natural for people to form a community. Most 
people respect their moral responsibilities to 
not harm other people. He said that government 
is the result of the respect and cooperation that 
people feel when they are part of a community. 
He said that the most important role of the 
government is to protect people from others who 
might want to harm or exploit them from outside 
of the community. 

The most important point for Hobbes and Locke is that the people 
agree to give up some of their rights and freedoms and accept 
certain responsibilities to obey the government. 

Social contract theory helps us understand that in democracies the 
people hold the power. The people agree to create a government 
that is responsible for serving and protecting them. When the 
government fails to serve and protect the people, the agreement 
is broken. In this case, the people have the right take back the 
government’s power. Therefore, it is the duty of the people to 
make sure that the government serves their interests and protects 
them from harm.

After you read 1.6:

1.	What are some 
examples of 
freedoms which 
citizens give up 
when they agree to 
the social contract?

2.	What kind of 
responsibilities 
do people have 
to accept to live 
under a democratic 
government?

Exercise

What would the world 
be like if there were 
no governments, no 
laws or police, and no 
systems of control? 
Would it be better or 
worse? Why?

Preview...

Which of the two 
philosophers do you 
agree with most. Locke 
or Hobbes? Why?

ReflectionReflectionReflectionReflection
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11 ReviewReview

Chapter 1 Mind Map

Look at the mind-map of ‘citizenship’ and complete it with important ideas you have learned in 
Chapter 1.

Comprehension

1.	 What is the difference between “legal” and “active” citizenship?

2.	 	What factors have made active citizenship such an important issue?

3.	 	What is the role of citizenship education?

4.	 	What is the role of civic knowledge, skills and values in citizenship education?

5.	 	What is the relationship between rights, responsibilities and duties?

6.	 	What is social justice?

7.	 	What is “social contract theory”?

8.	 	What civic skills have you learned about in this chapter?

equality

discrimination

social 
justice

citizenship
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Values and Opinions - Analysing Quotes

Below is a list of 
quotations and proverbs 
from around the 
world on the topic of 
'citizenship'. In groups, 
discuss the quotations. 

1.	 What does the author 
of each quote think 
about citizenship?

2.	 How do these 
ideas about active 
citizenship relate 
to the ideas in this 
chapter?

a.	 Citizenship is the most important office in the land. - Brandeis
b.	 Bad officials are elected by good people who do not vote. - George 

Jean Nathan 
c.	 Be the change that you want to see in the world - Mohandas Gandhi 
d.	 It never rains on your neighbours without you getting your feet wet. - 

Chinese proverb
e.	 If you are planning for a year, sow rice; if you are planning for a 

decade, plant trees; if you are planning for a lifetime, educate 
people.- Chinese proverb

f.	 Justice is the right of the weaker.- Joseph Joubert
g.	 No man is good enough to govern another man without that other’s 

consent. - Abraham Lincoln
h.	 The earth is but one country, and mankind its citizens.- Baha’ullah

Chapter 1 Glossary

abuse (v) - tvGJoHk;pm;vkyfonftvGJoHk;pm;vkyfonf

binding (adj) - 
pkaygif;csnfaESmifxm;aompkaygif;csnfaESmifxm;aom

candidate (n) - a½G;aumufyGJ0ifudk,fa½G;aumufyGJ0ifudk,f

pm;vS,favmif;pm;vS,favmif;

collective (adj) - pkaygif;aom? pkaygif;aom? 

wpfOD;jcif;pD r[kwfaom vltrsm;ESifh wpfOD;jcif;pD r[kwfaom vltrsm;ESifh 

pkaygif;vkyfaqmifaompkaygif;vkyfaqmifaom

common good (n) - bkHtusKd;/bkHtusKd;/

corrupt (adj) - t*wdvdkufpm;aomt*wdvdkufpm;aom

curriculum (n) - oif½dk;nTef;wrf;oif½dk;nTef;wrf;

deficit (n) - vdkaiGvdkaiG

discrimination (n) - 
cGJjcm;qufqHjcif;cGJjcm;qufqHjcif;

duty (n) - wm0efwm0ef

empower (v) - vkyfydkifcGifhtmPm? vkyfydkifcGifhtmPm? 

tpGrf;tp WWay;onftpGrf;tp WWay;onf

enforce (v) - 
trdefYtmPmwnfaponftrdefYtmPmwnfaponf

entitlement (n) - trnfayguf? trnfayguf? 

ydkifqdkifcGifhydkifqdkifcGifh

exploitation (n) - 
acgif;yHkjzwftjrwfxkwfjcif;acgif;yHkjzwftjrwfxkwfjcif;

inalienable (adj) - 
vTJajymif;ír&aom? xm0&jrJaomvTJajymif;ír&aom? xm0&jrJaom

inclusive (adj) - 
rwluGJjym;aomyk*d¾Kvfrsm; pHkvifpGm rwluGJjym;aomyk*d¾Kvfrsm; pHkvifpGm 

yg0ifMuaomyg0ifMuaom

indivisible (adj) -cGJjcrf;í -cGJjcrf;í 

r&Edkifaomr&Edkifaom

land-grabbing (v) - 
e,fajrvk,ljcif;e,fajrvk,ljcif;

law and order (n) - Oya'ESifh  - Oya'ESifh 

Nidrf0yfydjym;a&;Nidrf0yfydjym;a&;

malnutrition (n) - tm[m& csdKUwJhrItm[m& csdKUwJhrI

media (n) - vlxkqufoG,fa&;vlxkqufoG,fa&;

NGO (n) - 
tpdk;&r[kwfaomtzGJUtpnf;rsm;tpdk;&r[kwfaomtzGJUtpnf;rsm;

obligation (n) - 0wå&m;0wå&m;

patriotism (n) - rsdK;cspfpdwf? rsdK;cspfpdwf? 

wdkif;cspfjynfcspfpdwfwdkif;cspfjynfcspfpdwf

philosopher (n) - 
tawG;tac:ynm&SiftawG;tac:ynm&Sif

reform (v) - jyKjyifajymif;vJrI? jyKjyifajymif;vJrI? 

jyefvnfjyKjyifjcif;jyefvnfjyKjyifjcif;

responsibility (n) - wm0ef,ljcif; wm0ef,ljcif;

right (n) - tcGifhta&;rsm;tcGifhta&;rsm;

rule of law (n) - w&m;Oya' pdk;rdk;rIw&m;Oya' pdk;rdk;rI

security (n) - ab;uif;vkHjcHKjcif;ab;uif;vkHjcHKjcif;

self-expression (n) - pmay? yef;csD? pmay? yef;csD? 

tuponfwdkUwGifrddrdcHpm;csufudk​tuponfwdkUwGifrddrdcHpm;csufudk​

azmfxkwfjcif;azmfxkwfjcif;

sexual orientation (n) -  
vdifydkif;qdkif&m ESpfoufrItusifhp&dkufvdifydkif;qdkif&m ESpfoufrItusifhp&dkuf

social change (n) - 
vlrIa&;&mtajymif;tvJvlrIa&;&mtajymif;tvJ

sovereignty (n) - tcsKyftjcmtmPmtcsKyftjcmtmPm

standard of living (n) - 
vlaerItqifhtwef;vlaerItqifhtwef;

sustainable (adj) - 
a&½SnfwnfwhHaoma&½SnfwnfwhHaom

trial (n) - w&m;½Hk;wGif w&m;½Hk;wGif 

trI&ifqdkif&jcif;? ppfaq;pD&ifjcif;trI&ifqdkif&jcif;? ppfaq;pD&ifjcif;

try (v) - 
w&m;½Hk;üppfaq;qHk;jzwfonfw&m;½Hk;üppfaq;qHk;jzwfonf

universal (adj) - urÇmwpfvTm; urÇmwpfvTm; 

twGuf rSefuefaomtwGuf rSefuefaom

violate (v) - csdK;azmufonf? csdK;azmufonf? 

tMurf;zufonftMurf;zufonf
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Chapter 2: Chapter 2: 
CommunityCommunity

Chapter Themes
Chapter 2 looks at the relationship between the 
citizen and the community. It will look at what 
makes a community and explore the differences and 
similarities between different kinds of communities 
around the world. It will also ask you to think 
about the communities you belong to and to think 
about the effect these communities have on your 
identity. It will also ask you to reflect on your and 
your community’s values, and asks you to think 
critically about how they are different and how 
they are changing. The chapter also explores laws 
and leadership in your own community and other 
communities and encourages you to think critically 
about both.
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Knowledge
(Exercises)

By the end of this chapter 
you will increase your 
understanding of:

•	 ‘new’ or ‘modern’ kinds of 
communities.

•	 the relationship between 
community and identity.

•	 the relationship between 
community and values.

•	 relationship between 
values and rights.

•	 the idea of societal 
dilemmas. 

•	 different leadership styles. 
•	 relationship between 

values and law.

Skills
(Activities)

By the end of this chapter 
you will have developed 
your ability to:

•	 explore the similarities 
and differences between 
different communities.

•	 negotiate as a group.
•	 solve problems as a 

group. 
•	 analyse and propose 

solutions for societal 
dilemmas facing your 
community. 

•	 create a spectrum of the 
leadership styles in your 
community. 

•	 critically assess rules and 
laws. 

•	 develop a set of rules that 
support social justice in 
your community.

Values
(Reflections)

By the end of this chapter 
you will have reflected on:

•	 how the communities you 
belong to influence your 
identity.

•	 ideas such as belonging 
and exclusion and 
community.

•	 which values are most 
important for you and why.

•	 any values that are 
changing in your 
community and the 
causes and effects of 
these changes. 

•	 whether your actions 
match your values.

•	 the values and goals of 
the class.

Chapter 2:  Learning Goals
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2.12.1 Citizenship and 
Community
The word community comes from the Latin “cum” which means 
‘with’/’together’ and 'munnus', which means ‘gift’. In other 
words, a community is a gift we share with each other (Oxford 
American Writers Dictionary).

A citizen is a member of a community. Citizenship also refers 
to the relationship the citizen has with their community. This 
relationship is based on rights, duties and responsibilities. 
Citizens have rights, duties and responsibilities to actively 
participate in their communities. The community has the 
responsibility to protect and provide citizens with the resources 
and opportunities to do this. Communities and citizens try to find 
a balance between the interests of the individual citizen and the 
interests of the whole community

Look at the pictures. 

1.	What do the 
people in these 
communities have 
in common?

2.	How did they 
become a 
community?

Preview...

After you read 2.1:

Make a list of the 
different communities 
that you belong to, in 
order of importance. 
Discuss your list with a 
partner and talk about 
the following questions:

1.	Are your lists the 
same or different?

2.	What does your list 
tell you about your 
identity?

3.	Do you find that 
the most important 
communities to 
you are those you 
choose or those you 
are born into?

ReflectionReflectionReflectionReflection

In pairs, use the two lists from the Reflection to make 
a Venn Diagram. Write the communities that were high 
on your list (i.e. important) in big letters, and the less 
important ones in small ones. Write common communities 
in the overlap and communities that only you belong to 
in your circle. What do you notice about your diagrams? 
Discuss in pairs then as a class.

ActivityActivity

2.1.1 - Community, A 
Definition
People usually belong to more than one community. Some 
communities are related to where we live, such as a family or 
township. We also belong to other communities, based around 
our work, education, religion, culture or hobby. We are born 
into some communities, like ethnic and family communities, but 
we also choose to be a part of some communities, like volunteer 
associations.
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Communities are groups of people that are united by common 
characteristics. Communities exist because members interact with 
each other.

Some common characteristics of communities can include: 

•	 geography (shared location) 
•	 valuesvalues and ideals
•	 interests
•	 culture 

•	 aims and goals
•	 rules and laws 
•	 history, experiences  

and traditions

A community is not just a physical thing. It is a feeling of 
belonging - a feeling that you are part of a group with shared 
benefits, beliefs and goals. This comes from the interactions 
between community members. Community feeling is also related 
to knowing the rights, duties and responsibilities of members to 
the community, and of the community to its members. 

Manchester United
Manchester United is a football team based in Manchester, 
England. It started in 1878, and is one of the richest and 
most successful football teams in the world. It has won many 
trophies including premier league championships and European 
championships. The team is made up of players from over ten 
different countries and has fans all over the world.

After you read 2.1.1:

Read the descriptions 
of three communities 
(below).

1.	What characteristics 
do members of each 
community share 
with other members 
of that community? 

2.	What characteristics 
do they not share?

Exercise

CASE STUDY B

CASE STUDY C

CASE STUDY AThe Islamic Community 
With over 1 billion followers, Islam is the second most widely 
practiced religion in the world. Muslim communities can be found all 
over the world. Muslims believe that there is only one God and base 
their rules and laws on their holy book the Qu’ran. They believe that 
there are five basic pillars of Islam, the declaration of faith, praying 
five times a day, fasting, giving money to charity, and a pilgrimage 
to the holy city of Mecca.

The Salone of Myanmar
The Salone or Moken ‘sea gypsies’ live in the Myiek Archipelago 
in southeastern Myanmar. During the hot and cool seasons the 
Salone live on traditional wooden boats and travel in small groups 
harvesting and trading pearls, seashells, shellfish and other sea 
products. During the rainy season, they live on land in temporary 
long legged houses. They return to their boats once the weather 
improves. The Salone have little contact with other ethnic groups 
in the area and have their own traditions and religious beliefs.

Adapted from: Burma “Sea Gypsies” Compendium
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2.22.2 Modern Communities
For many communities, geography is the most important 
characteristic. A family, school or workplace has walls. A 
village, city or country has boundaries and borders. These 
days technology, transportation and migration are changing 
the boundaries of these communities. At the same time, other 
community characteristics are becoming increasingly important.

2.2.1 - Urban Communities
Over the last 100 years, people have increasingly moved from 
small towns and villages to live in cities. This is the process of 
urbanisation. An urbanurban community might just be a group of 
people with a common heritage heritage living on the same street. But 
these small communities then make up larger neighbourhoods or 
townships that are part of large cities. The geographic and social 
boundaries between people in cities are not as clear as in rural 
communities. A big city will contain a variety of people with 
different ethnic backgrounds, religions and languages. Rural towns 
are also affected by people who have moved to large cities but stay 
in contact with their home town. Rural communities now often 
include people who have returned to their local communities 
again after living and working in cities. 

Urban Communities Rural Communities

Similarities

Differences

Advantages

Problems

 Downtown Yangon. It is 
estimated that there are now 
more than 6 million people 
in Yangon, the former capital 
city of Myanmar. 

Source: www.citypopulation.
de/Myanmar.html

How have changes 
in transport and 
communication 
changed the way 
we understand 
community? 

Preview...

Identify three communities you belong to.
1.	Which shared characteristics define them?
2.	Which characteristics do they not share?
3.	Do you have any specific responsibilities/duties as a 

member of these communities?
4.	What benefit(s) do you gain from belonging to these 

communities?

ActivityActivity

After you read 2.2.1:

In groups, fill in the 
table and compare with 
other groups.

ActivityActivity
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2.2.2 - Online Communities
Internet (virtualvirtual or online) communities are growing very quickly. 
Social networking sites such as Facebook and Twitter create 
communities with common characteristics, even if the members 
live thousands of miles apart. These communities might share an 
interest in sport or music, have common political views or share 
the same cultural background. These community members might 
never meet face to face, although frequent online communication 
means they can know each other well.

2.2.3 - The Global Community
Recently there have been great improvements in transport 
and communication. This has increased interaction between 
communities around the world. This increased economic, political, 
social and cultural interaction is called ‘globalisationglobalisation’. The global global 
economyeconomy connects national economies. International economic 
organisations like the Association of Southeast Asian Nations 
(ASEAN) and the World Bank are examples of this connection. 
The world also faces common threats, for example climate change 
and poverty. Communities need to work cooperatively to address 
these problems. This has created the idea of a global community. 
Like more traditional communities, the people, countries and 
other groups that make up the global community share common 
interests. These global citizens are economically, socially and 
politically interdependent. 

After you read 2.2.3:

1.	What are some 
of the economic, 
political, social and 
cultural effects of 
globalisation?

2.	Can you give one 
positive and one 
negative example 
of globalisation 
from your own 
experience? 

Discussion

 It is sometimes said that the world is ‘getting smaller’ because of globalisation. 
What does this saying mean to you?

After you read 2.2.2:

Do you think that virtual 
communities are ‘real’ 
communities? Why?

Discussion
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FILIPINO DIASPORA COMMUNITIES
Each year, more than a million Filipinos move to other countries. 
Most do this to find better paying jobs so that they can support 
their families back home. The majority of them are women who 
work as domestic helpers and personal service workers (waiters, 
cooks, hairdressers etc.). Remittances - the money these workers 
send home - make up more than 10% of the country’s income. 

The government of the Philippines understands the important 
role that remittances play in the country’s economy. Because of 
this, it has several policies to support Filipino migrant workers. 
Many Filipino embassies have a Migrant Workers and Overseas 
Filipinos Resource Center, which registers workers and provides 
counselling, welfare assistance, information and gender-specific 
programs. The government also has policies to make sure that 
countries hosting Filipino migrants protect their rights.

The Filipino government even has programs to help Filipino 
diaspora communities to contribute to local development 
projects in the Philippines. The LINKAPHIL program collects 
donations for projects supporting healthcare, education, small-
scale infrastructure and jobs in rural areas. Another program, 
PHILNEED, advertises projects that need support from Filipinos 
living in other countries. 

The government also provides services that are intended to 
promote strong connections with the homeland, including 
overseas tours by Philippine entertainers, Filipino schools in areas 
with a lot of Filipino migrants, and psychological counselling 
services that help migrant workers keep their ‘Filipino values’. 
Recently, the government decided to allow migrant workers 
to vote in national elections, although the person voting must 
promise to return to the Philippines within two years. 

Adapted from: Beyond Remittances: The Role of Diaspora in Poverty Reduction in 
their Countries of Origin

2.2.4 - Diaspora Communities
DiasporaDiaspora communities are groups of people that, for various 
reasons, live far from their traditional homeland. They live in 
a foreign country, but keep some kind of connection to the 
homeland based on common ethnicity or nationality. For example 
millions of Myanmar people live in Thailand, Malaysia and the 
USA, as well as other countries. They also stay connected through 
communication, and often through remittancesremittances. Nowadays the 
internet and telecommunications make it easier for diasporas to 
stay connected with their home communities.

CASE STUDY

1.	What duties and 
responsibilities does 
the Philippines have 
to its diaspora?

2.	What duties and 
responsibilities 
does the Filipino 
diaspora have to the 
Philippines?

3.	How does this 
community maintain 
its ties to the 
Philippines?

Exercise

Have you moved to 
another country? Do 
you know anyone who 
has? 

1.	Why do people 
move to other 
countries? 

2.	What challenges 
can they face? 

3.	What opportunities 
can they have?

Preview...
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2.32.3 Identity

The communities we belong to play a big part in creating our 
identitiesidentities. Because people usually belong to many different 
communities, they also have many different identities. 

For example, a young woman might be a student, a shop assistant, 
a daughter, an aunt, an English and Myanmar speaker, a Buddhist, 
an environment campaigner and an Iron Cross fan.

Identities can change throughout a person’s life, and some might 
be more important than others at different times.

The diagram below shows the many different communities of one 
Myanmar citizen.

Kyaw Kyaw

He is Shan.

He lives in 
Muse.He is a teacher.

He is the eldest 
son.

He plays in a 
rock band.

He studies 
biology.

He has 
a Myanmar 
passport.

_______________

I am ____________

What are some 
examples of your 
different identities? 
Complete the diagram 
for yourself.

ReflectionReflectionReflectionReflection

1.	What is the relationship between community and identity?
2.	Think back to the list of communities that you belong to. 

Which of these communities has the strongest influence on 
your identity? Are they the most important ones on the list?

3.	What gives you a feeling of belonging to these communities?
4.	What things make you feel excluded from other groups and 

communities?
5.	What is the relationship between identity and exclusion?

ReflectionReflectionReflectionReflection
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2.42.4 Values

Values Values guide how we live our lives. They guide how we spend 
our time, raise our children, participate in our communities, our 
choice of jobs, partners and lifestyles. They guide our decisions on 
right and wrong. If we look closely at our values, it can raise some 
important questions. Do we behave according to our values? Does 
our community share our values?

a.	 Sovereignty 
– a people’s 
right to govern 
themselves

b.	 Equality – to treat 
people with equal 
respect regardless of 
differences

c.	 Generosity – to offer support 
to others who need it

d.	 Patriotism – to 
love your country

e.	 Compromise – to 
give up something 
that was wanted 
in order to end an 
argument or dispute

f.	 Rule of law – the idea 
that every member 
of community, even 
leaders, must follow 
the law

g.	 Justice – to 
treat people 
as they 
deserve

h.	 Participation – to 
share in the decisions 
and actions of your 
community 

i.	 Tradition – to respect 
the moral and cultural 
beliefs from the past

j.	 Honesty 
– to tell 
the truth

k.	 Cooperation – to work 
together to achieve a 
common goal

l.	 Commitment – to 
continue at a task 
until it is finished

What values do you 
believe are important?

Preview...

After you read 2.4:

Read the list of values. 

1.	What values in 
the list are most 
important to you? 
Decide whether 
each value is: 
very important (V), 
important (I), or not 
important (N).

2.	Compare your 
decisions with a 
partner and explain 
the reasons for your 
responses. Do you 
share the same 
opinion? 

ReflectionReflectionReflectionReflection

m.	Unity – staying 
together as a team 
or group; the 
feeling of being 
together as one

n.	 Solidarity – a feeling 
of unity between 
different people 
who have shared 
interests and goals

o.	 Independence – to 
rely on yourself, and 
not need help from 
others

p.	 Liberty – the ability 
to speak and act 
freely; to choose 
what you want to do
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Very important

Important

Not so  
important

1.	In pairs, make a ‘values pyramid’ that ranks these values 
in importance.

2.	Join with another pair. As a group, make a values 
pyramid you all agree on.

3.	Join with another group and make a values pyramid. 
Continue joining groups and making pyramids until there 
is only one (class) group. Make a values pyramid that the 
whole class agrees on.

4.	What does your class pyramid tell you about the values 
of the class?

5.	What difficulties did you experience in this exercise? 
6.	How did you overcome them?

ActivityActivity

Are any important 
values missing from this 
list? Discuss together 
and add two more to 
the boxes.

Exercise

Discussion1.	Do all communities value the same things?
2.	Which values are most important in your community? 
3.	Are any values being questioned in your community now? 

Which ones and why?
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2.4.1 - Different Values
Individuals have different values. In the same way, different 
cultures also have different values. Some cultures value order, 
tradition and obedience whilst other cultures place great value on 
liberty and personal freedom.

1.	On your own, read the list of rights and select six rights 
that you think are important.
•	 The right to be treated 

equally regardless of 
gender or race

•	 The right to education 
•	 The right to free speech 
•	 The right to make your 

own choices
•	 The right to life 
•	 The right to live in a 

clean environment 

•	 The right to practice a 
religion (or not)

•	 The right to marry and 
have a family (or not)

•	 The right to own 
property

•	 The right to work
•	 The right to social  social  

securitysecurity/social welfare 
•	 The right to vote in 

national elections

2.	In small groups, share your choices with your group. 
Which rights were most popular? Which rights were the 
most unpopular?

3.	As a class, read The Hot Air Balloon - Part 1 and choose 
six rights to keep.

ActivityActivity

The Hot Air Balloon - Part 2
Below is a description of the culture of the people from an 
imaginary country called Mangoa. Imagine you and your 
classmates are from Mangoa. You are in another balloon – 
again at the start of the flight. This time, the people from 
Mangoa will be choosing the rights, not you.

The Culture of Mangoa

Mangoa is a small country in Southeast Asia. It was a 
French colony for 120 years but after a long and bloody 
war it finally gained independence in 1998.
Personal freedom is the most important value in this 
society. In Mangoa, personal freedom is a sign of 
strength and adulthood. Young people move away from 
home as soon as they are able to take care of themselves. 
They may return to visit their families but to live at 
home beyond the age of 16 or 17 is thought to be a sign 
of weakness. The government supports many social 
services to allow citizens to live independently without 
needing their family or friends to care for them in old age.
Mangoa is still recovering from the war. Everyone agrees 
that rebuilding the country is the most important aim 
and there is great economic development taking place 
to achieve this goal. The number one priority now is to 
strengthen the national economy in order to increase 
personal wealth and continue funding the government’s 
impressive system of social services.
The people of Mangoa are very politically active. After 
experiencing colonialism and war, they greatly appreciate 
their ability to choose their own leaders and direct the 
government according to their values and concerns.
The people of Mangoa are very proud of their 
community, and believe that their way of life will bring 
great wealth and joy to future generations.

Adapted from: Value Placed on Human Rights

The Hot Air Balloon - Part 1
You and your friends are in a hot air balloon. Also in the 
balloon are the twelve rights above. As the balloon floats along, 
a mountain appears in the distance. Six of the rights must be 
thrown out to make the balloon lighter, so that it will rise above 
the mountain. Once you have thrown out the rights they are 
gone forever.

Look again at the class value pyramid (page 31). Do 
the values in the pyramid reflect the rights you chose in 
the balloon activity? What does this tell you about the 
relationship between rights and values in your community?

ReflectionReflectionReflectionReflection
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The Hot Air Balloon - Part 2
Below is a description of the culture of the people from an 
imaginary country called Mangoa. Imagine you and your 
classmates are from Mangoa. You are in another balloon – 
again at the start of the flight. This time, the people from 
Mangoa will be choosing the rights, not you.

The Culture of Mangoa

Mangoa is a small country in Southeast Asia. It was a 
French colony for 120 years but after a long and bloody 
war it finally gained independence in 1998.
Personal freedom is the most important value in this 
society. In Mangoa, personal freedom is a sign of 
strength and adulthood. Young people move away from 
home as soon as they are able to take care of themselves. 
They may return to visit their families but to live at 
home beyond the age of 16 or 17 is thought to be a sign 
of weakness. The government supports many social 
services to allow citizens to live independently without 
needing their family or friends to care for them in old age.
Mangoa is still recovering from the war. Everyone agrees 
that rebuilding the country is the most important aim 
and there is great economic development taking place 
to achieve this goal. The number one priority now is to 
strengthen the national economy in order to increase 
personal wealth and continue funding the government’s 
impressive system of social services.
The people of Mangoa are very politically active. After 
experiencing colonialism and war, they greatly appreciate 
their ability to choose their own leaders and direct the 
government according to their values and concerns.
The people of Mangoa are very proud of their 
community, and believe that their way of life will bring 
great wealth and joy to future generations.

Adapted from: Value Placed on Human Rights

Do you think some 
values are bad for 
society? Explain your 
answer to a partner.

Discussion

1.	Repeat the last 
activity (Part 1), but 
this time think about 
which rights the 
people from Mangoa 
might choose. Use 
the information in 
the box to help you 
decide what rights 
they think are the 
most important.

2.	Compare the first list 
of rights you made 
with the list of rights 
the people from 
Mangoa chose. Did 
you end up keeping 
similar rights in both 
activities? Why or 
why not?

ActivityActivity

Active Citizenship - Student’s Book	 33



22
2.4.2 - Values Change
Values do not stay the same forever. Scientific and technological 
advances, political and economic changes, new media and 
communications, and changes in religious beliefs have been 
changing values for thousands of years. However, these changes 
affect different communities in different ways.

Young Myanmar 
people celebrating 
Thingyan in Yangon. 
In your opinion, have 
young people in your 
community changed in 
recent years? How? 

Do your values 
change? Are they the 
same now as they 
were ten years ago?

Preview...

Changing Values in Yoruba Culture

In Nigeria, there have been many changes in the community 
life of the Yoruba people. Christianity, modernisation, and 
western influence have had a very big effect on traditional family 
values. The status of women has changed across the country. 
Young urban wives now prefer living away from their husbands’ 
families. This is because they want to be treated equally in 
the family. Yoruba traditionally valued kingship and marriage. 
However women now compete with men in almost all areas of 
life (business, family, politics, etc.). There has also been a change 
in the economic role of children and as a result, family priorities 
have changed. Teenaged and young-adult sons no longer 
value working in their fathers’ farm. They want to get their 
own jobs away from home. In short, individualism is replacing 
communalism or dependence in social relationships.

Adapted from: Strains in Traditional Family Values in a Yoruba Community

CASE STUDY

1.	Have the values that are important to your community 
changed over time?

2.	Which values have changed the most?
3.	What factors have caused values to change in your 

community?
4.	Do you think these changes are good or bad for your 

community? why?

ReflectionReflectionReflectionReflection

‘Values are invisible like the wind. From the movement 
of leaves, you know that there is wind. And you see 
values through the actions of people.’
Eda Ancsel

What does this mean? How does it apply to your community?

Discussion
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2.4.3 - Putting Values into 
Practice
Responsible citizens recognize that the values of individual 
community members form the values of the community. If we 
want to live in a community that reflects our values we have a 
duty to make sure that our actions match our values. 

Achieving social change is difficult, but not impossible. It requires 
people to act according to their values. It also means that people 
need to work together to build communities that are based on 
their values and beliefs.

Many people think that participation, cooperation, equality, 
diversity and justice are key values related to active citizenship. 
But what do these values mean when we put them into practice?

1.	 Your boss only hires people from her ethnic and religious 
community. Other people who are qualified for the job don’t get 
hired. What might you do?

2.	 You often hear shouting and screaming from your neighbour’s 
apartment. You notice that his wife and children often have 
bruises and scratches on their faces. What might you do?

3.	 You are walking down the street. A woman and her child 
are begging for money on the street in front of a shop. The 
shopkeeper comes out and starts yelling at the woman to move. 
What might you do?

4.	 Your (male) supervisor ignores issues and suggestions from 
female staff and only listens to the male staff. What might you 
do?

5.	 Your neighbours have a lot of children. The father is an alcoholic 
who doesn’t work, and the mother stays at home and takes 
care of the younger children. Their 11 year old son supports the 
family. The father beats this child when he cannot earn enough 
income for the day. What might you do?

6.	 Every day when you come back from work, you see a strange 
beggar who does not seem to have any disability. He looks old 
enough and well enough to have a job. What might you do?

7.	 You see two people who apparently come from a rural area. 
They are getting a taxi and when the driver notices that they 
are not from town, he tries to cheat them by doubling the price. 
What might you do?

8.	 At a traffic light you see a taxi drive through a yellow light. As a 
result, a police officer stops the taxi. You see the taxi driver pay 
some money, but he does not get a receipt. What might you do?

Do your actions always 
reflect your values?

Preview...

Can civic participation 
be considered a right 
and a duty? If yes, in 
what ways?

Discussion

Example:

Scenario: You notice that 
your colleague at work 
has been stealing money 
to buy alcohol. What 
might you do?

Answer: I would try to 
talk to my colleague to 
offer to help them stop 
drinking alcohol and 
stealing. If this didn’t work 
I would ask for advice and 
help from leaders in my 
community to solve this 
problem. 

Read the eight scenarios and think about how you would 
respond in each of the cases you read about. ReflectionReflectionReflectionReflection
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1.	Do your actions always reflect the values of participation, 

cooperation, equality, diversity and justice? 
2.	What might stop us from applying our values in our 

everyday lives?
3.	Create a table, like the one below, with notes about your 

responses to each scenario. 
4.	 In groups, compare your tables. Discuss the similarities 

and differences in your tables. Try to agree on the best 
reaction to each situation. Present this to the class and 
explain how and why you chose that reaction.

Scenario Values put into practice
Factors stopping 
values being put 

into practice
Example Participation: I wanted to involve my 

colleague and community members 
in the solution.

Cooperation: I wanted to try and 
work with my colleague first to see if 
he wants to work together.

Justice: It isn’t fair that my colleague 
is stealing from my work, so I 
wanted to do something about it.

Fear: I am afraid 
that my colleague 
would be angry.

Laziness: It will 
be a lot of work 
for me to try and 
solve this problem.

2.52.5 Conflicting Values
Communities are complicated. All communities are made up of 
three separate but overlapping parts:

1.	 	Individuals with their own values and needs.

2.	 Sub-communities - groups of individuals with common 
interests, religion, values, education, social and economic 
situation, political beliefs and other factors.

3.	 The wider community - this often has its own needs and 
priorities that are different from those of individuals and sub-
communities.

The values, needs and priorities of the three different levels of 
a community sometimes conflict. This can lead to many social 
problems, including violence. For the wider community to work 
in the best interests of everyone, the three parts must find a 
balance between their different needs and values. This often 
means choosing between two or more different positions. The 
need to choose between different positions can lead to a range of 
societal dilemmassocietal dilemmas.

Societal dilemmas can be very difficult to resolve. There is always 
more than one side to each issue and usually several possible 
solutions. There is not always a clear ‘right’ solution. 

Adapted from: Language and Civil Society

 ‘The need to obey the law 
vs the right to dissent’ is one 
of many societal dilemmas. 
The right to dissent is very 
important, and many people use 
it to protest against injustice, 
war and human rights abuses.

Do your own beliefs 
and values ever 
conflict with other 
people’s? Do they 
ever conflict with 
institutions and 
organisations in the 
community?

Preview...

ReflectionReflectionReflectionReflection

Think about your own 
values. Tell a partner 
about a situation where 
you faced similar 
situations to those on 
page 35. What did you 
do? Did your actions 
reflect your values? If 
you could change your 
actions, would you? 
Why or why not?

ReflectionReflectionReflectionReflection
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1.	 Individual beliefs versus majority rule

2.	 The need to obey the law versus the 
right to dissent

3.	 The respect for cultural diversity 
versus the need for cultural unity

4.	 Individual rights versus the concern 
for public safety

5.	 Use of natural resources versus 
preservation of natural resources

6.	 Global business versus national 
interests

7.	 Local control versus national control

8.	 Right to privacy versus the right of 
the public to know

__ a.	 Conflict can result from people exercising 
their right to disagree with the government by 
breaking the law. In this kind of dilemma it is 
difficult to draw the line between “doing what 
is right” and acting illegally.

__ b.	This dilemma is about respecting the choices of 
individuals to live the way they want versus the 
idea that in a democratic community, decisions 
reflect what the majority of people want.

__ c.	 Having a global economy means that 
anyone can do business in any country. This 
international cooperation can create a lot of 
wealth for businesses in developing countries. 
However, it can also mean that businesses 
from rich countries can exploit the people and 
resources of poorer countries.

__ d.	In diverse communities, all people should 
have the right to express their own culture 
and identity. Others argue that this can lead to 
social fragmentation and conflict. They argue 
that communities need to be unified to be 
stable and safe.

__ e.	 This dilemma talks about situations where 
individuals right to do what they want can 
cause danger or risk for other members of the 
community.

__ f.	 There are many resources that communities 
need to survive, but using them too quickly 
might mean that they will be gone forever. 
However, sometimes poor communities need 
to use natural resources to solve problems 
such as poverty, hunger and homelessness.

__ g.	Local people know local issues better than 
people in the capital cities. On the other 
hand, only national governments can organise 
countrywide systems like communication, 
transport and economic systems. These 
systems cover the whole country so they can 
reduce waste and confusion.

__ h.	If someone is doing something illegal, then the 
community has a right to know about it and 
stop it. On the other hand, people also have a 
right to privacy in their own homes and their 
own affairs. It can be difficult to draw the line 
between these two needs.

Look at the eight societal dilemmas on this page and match 
them with the correct explanation. ActivityActivity
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a.	 A teenage boy in a crowded cinema shouts "Fire." His actions cause 
major chaos in the cinema. The boy defends his actions by talking 
about his right to freedom of speech. The owner of the cinema claims 
that there are limits to free speech and that the boy was wrong.

b.	 A popular newspaper recently published a detailed story about the 
private life of an important politician. The newspaper defends its 
actions saying that the people have a right to know about the private 
life of an important public leader. The politician disagrees, arguing 
that he has a right to privacy. 

c.	 A community has decided to honour its different religious groups 
with a special celebration each month of the year. Some groups are 
challenging the decision because they think that the celebrations will 
cause conflict between different religions and destroy unity in the 
community.

d.	 A group of people living in a mountain community wants to cut down 
the nearby forest to build 100 new houses. An environmental rights 
group wants to protect the forest for future generations.

e.	 Parents want to choose the curriculum and textbooks that will be 
used in the local school. The national government wants all schools in 
the country to teach a national curriculum in the majority language.

f.	 A foreign company wants to build a supermarket in a small town. 
The new company will compete with local businesses in a number 
of ways: it will take workers away from local businesses, and it will 
take customers away from smaller local shops. A community group 
wants to protect local business. They are holding a protest against the 
supermarket.

The eight societal dilemmas
1.	 Individual beliefs versus 

majority rule
2.	 The need to obey the 

law versus the right to 
dissent

3.	 The respect for cultural 
diversity versus the 
need for cultural unity

4.	 Individual rights versus 
the concern for public 
safety

5.	 Use of natural resources 
versus preservation of 
natural resources

6.	 Global business versus 
national interests

7.	 Local control versus 
national control

8.	 Right to privacy versus 
the right of the public to 
know

In groups read the following scenarios and match each one 
to the most appropriate societal dilemma.
Share your answers with the class.

ActivityActivity

In the same groups:
1.	 Identify three dilemmas facing your community/country.
2.	Rank the dilemmas from most to least serious (1 = most 

serious, 3 = least serious).
3.	Which of the kinds of societal dilemma listed above apply 

to these three dilemmas in your community/country?
4.	Think about the most serious dilemma. Who is involved 

in this dilemma? What can be done to find a balance 
between the individuals and groups involved in this 
dilemma?

Adapted from: Values

ActivityActivity

What happens when 
communities do not, or 
cannot find a balance?

Discussion
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2.62.6 Leadership and 

Community
Resolving societal dilemmas is hard because there are many 
people and issues to consider. One solution is to choose 
representativesrepresentatives to act in the interests of larger groups. These 
people are likely to be community leaders. Good leaders are able 
to balance the values, needs and priorities of individuals and 
groups. Effective leaders encourage people with different skills 
and interests to work towards a shared goal.

Communities have different methods of selecting leaders and 
look for different qualities and skills. Leaders may be elected 
by the population for a set length of time, or they may have 
the leadership role passed directly on to them by the previous 
leader. Leaders are often chosen according to characteristics such 
as talent, dedication, and knowledge. Sometimes an individual 
becomes a leader by seizing power by force force without being chosen. 
It is useful to choose leaders who represent values we agree with, 
so their judgementjudgement on matters will be similar to our own.

What makes a good 
leader?

Preview...

Which of these 
roles, qualities and 
characteristics are most 
important for a leader in 
your community?

Discussion

shop assistant politician 

community health worker judge

activist police officer farmer journalist pharmacist

midwife teacher business manager religious leader

A - Job Titles

Look at the job titles in Box A and answer the questions.
1.	Which of these people are leaders?
2.	What skills and characteristics make them a leader?
3.	What roles do these people play in their communities?

ActivityActivity

problem solver 

referee (settles interpersonal conflict) visionary

motivator crisis manager expert risk taker

task master (work manager) counsellor

B - Roles

Look at the roles in Box B and match them with the job titles 
in Box A. ActivityActivity
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Whose leadership 
do you admire? Why 
do you admire that 
person?

Preview...

CASE STUDY A
Ferdinand Marcos - The Philippines

Ferdinand Emmanuel Edralin Marcos was the 
President of the Philippines from 1965 to 1986. 
While in power he made many changes to the 
government and did a lot to develop the country’s 
economy. He made the military do a lot of the work 
to achieve this. In 1972, he declared martial law. 
He arrested his political opponents and limited 
rights such as freedom of expression and freedom 
of the press. This period was characterised by 
corruption, political repression, and human rights 
violations.

CASE STUDY B
Corazon Aquino - The PhilippinesCorazon Aquino - The Philippines

Maria Corazon Sumulong Cojuangco-Aquino 
became the leader of opposition during the Marcos 
government. In 1986, Aquino said Marcos was 
unfairly re-elected. She led protests that succeeded 
in removing Marcos from power. After Aquino was 
elected President, she limited the powers of the 
president and established a new national assembly. 
She prioritised her people’s rights, and arranged 
peace talks with armed groups who were fighting 
the Marcos government.

2.6.1 - Leadership Styles
Leadership style refers to a leader’s behaviour. The beliefs, 
personality, and experience of the leader determines how they 
get people to participate in tasks. Each leader is different, but 
there are two general categories of leadership style, authoritarian 
and cooperative.

Authoritarian leaders (see Case Study A, below) do not usually 
take advice or suggestions from other community members. 
Authoritarian leaders are more likely to use force, intimidation, 
and incentives to maintain their authority.

Cooperative leaders (see Case Study B, below) seek to include 
other community members in the decision making process as 
much as possible. Cooperative leaders are more like to rely on 
consent and participation to maintain their authority.

THE CIVIC EDUCATION ORGANISATIONTHE CIVIC EDUCATION ORGANISATION

MOTE OOMOTE OO

MARCOS:  MARCOS:  
SMILING FRIEND OF SMILING FRIEND OF 
WASHINGTON AND WASHINGTON AND 
HUMAN RIGHTS HUMAN RIGHTS 
ABUSERABUSER

MOTE OOMOTE OOWOMANWOMAN OF  OF  
THE THE YEARYEAR

AQUINO: BELIEVES THAT MARCOS WAS AQUINO: BELIEVES THAT MARCOS WAS 
RESPONSIBLE FOR HER HUSBAND'S DEATHRESPONSIBLE FOR HER HUSBAND'S DEATH
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1.	What qualities make 
a decisive leader?

2.	What qualities make 
a just leader?

3.	 Is there any conflict 
between being a 
just leader and an 
decisive leader?

Discussion

2.72.7 Rules and Laws
Good leaders work for the interests of the whole community. 
Good leaders try to represent the interests of each individual and 
group in their community. Rules and laws are important tools to 
achieve this.

Rules affect our lives. For example, the structure of families is 
often guided by tradition and custom that decides the relationship 
between family members. Similarly, sports have rules about how 
the players must behave. There are also rules about how students 
and teachers behave in school – how long the lessons are, how 
much homework students get, etc. There are rules about what 
workers and employers do – what time they start work, how 
many days holiday they get, how much they get paid etc.

What is a rule? What 
is a law? Is there a 
difference between a 
rule and a law?

Preview...

1.	In a group, make a list of five leaders that you all know.
2.	Now place these leaders where you think they should go 

on the spectrum.
3.	Discuss the advantages and disadvantages of 

authoritarian and cooperative leadership.

authoritarian cooperative

ActivityActivity

Read the statements below. Which are rules and which are 
laws? Do any fall into both categories?

1.	 Always do your homework.
2.	 Do not spit betel nut.
3.	 Always obey your parents.
4.	 All motorcycle riders must wear a helmet.
5.	 Do not drive through red lights.

Exercise
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2.7.1 - What Are Laws?
Laws are kinds of rules that are made, written down and enforced 
by governments. Laws serve many different purposes. For 
example:

•	 Laws tell us how to behave (e.g. people must not damage 
other people’s propertyproperty).

•	 Laws tell us which activities are allowed and which are 
forbidden (e.g. using heroin).

•	 Laws keep order and provide security (e.g. only 100 people 
are allowed to ride a bus at the same time).

•	 Laws tell us which rights and freedoms we have.
•	 Laws guarantee benefits for citizens (e.g. schools, health care 

etc).
•	 Laws tell us our responsibilities (e.g. paying taxes, serving in 

the military).
•	 Laws define the responsibilities of the government. In some 

cases laws limit the power of the government.
•	 Laws can promote social change (e.g. anti-discrimination, 

environmental protection).
•	 Laws, with the help of lawyers and judges, can manage 

conflict (e.g. divorce, property disputes etc).

Adapted from: Language and Civil Society

What is the purpose of the rules and laws listed on page 41?Exercise

2.7.2 - Evaluating Rules and 
Laws
Rules and laws must be well designed to work well. They need 
to be fair, public, easy to understand and follow, and should 
promote the best interests of all citizens. They should not unfairly 
favour any individual or group of individuals.

You have been hired by Tourism Transparency, an NGO, 
to develop a Declaration of Cultural Rules for tourists and 
locals. The rules should: 
•	 allow tourists to enjoy Myanmar.
•	 allow Myanmar people to benefit. 

financially from tourism.
•	 stop tourists exploiting Myanmar 

people.
•	 stop Myanmar people exploiting 

tourists.
•	 help tourists understand and respect 

the culture of Myanmar.

In groups, create a list of six rules that will help tourists and 
locals have good experiences together.

 An ancient temple at Mrauk U. 
Does a rapidly developing country 
like Myanmar need rules and laws 
to protect its culture, traditions and 
monuments?

ActivityActivity

A pagoda at Mrauk-U
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Law Purpose Fair? Useful? Necessary?
A person 
may not 
cross the 
street unless 
there is a 
crossing.

To prevent 
accidents.

In groups, imagine you are the leaders of a new country and 
must decide its most important laws. You need to make new 
laws for the categories below. Pick three of the categories from 
the list and create one law for each category. Each law must 
have a clear purpose and be fair, useful and necessary. 

ActivityActivity

We can evaluateevaluate rules and laws by identifying their purpose, 
and asking: Is it fair? Is it useful? Is it necessary?

marriage
driving
voting

animals

taxes
media
drugs
guns

alcohol
religion

Environment
work

1.	 A person may not 
cross the street unless 
there is a crossing.

2.	 People cannot go to 
the toilet in public 
places such as parks, 
streets, or markets.

3.	 It is illegal to sell 
chewing gum.

4.	 It is illegal to ask 
people who are 
applying for a job to 
send a photograph of 
themselves.

5.	 No one under the 
age of 16 can get 
married unless their 
parents agree.

6.	 People must have a 
license to catch fish.

7.	 It is illegal to 
commit suicide.

8.	 Drinking alcohol is  
not allowed under 
the age of 21.

Why is it important to understand the intended purposes of 
rules and laws? Discussion

Here are some real 
laws from different 
countries around the 
world. People who 
violate these laws can 
be fined or jailed. 

In groups, create a 
table like the one 
below. Use it to identify 
the purpose of each 
law and answer the 
questions: Is it fair? Is it 
useful? Is it necessary?

ActivityActivity
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2.7.3 - Just and Unjust Laws
Simply because a law is made, written and enforced by a 
government it does not mean that the law is a just law.

Are there any laws 
in your country that 
you strongly disagree 
with? If yes, why?

Preview...

1.	1.	South AfricaSouth Africa: The Prohibition of Political 
Interference Act, 1968, prohibited multi-racial 
political parties.

2.	 UK: The Criminal Justice and Public Order Act, 1994, made 
it illegal to publish material that creates racial hatred.

3.	 India: The India Salt Act of 1882 guarAnteed that 
the colonial government had a monopolymonopoly on the 
collection and manufacture of salt.

4.	 China: The One Child Policy allows married, 
urban couples to have only one child.

5.	 Malaysia: The Internal Security Act (ISA) and the 
Emergency Ordinance, allows someone to be arrested 
for an unlimited period without trial.

Martin Luther King Jr, a leader of the civil rights movement 
in the United States, once said:

‘There are two types of laws: just and unjust. 
I would be the first to advocate obeying just 
laws. One has not only a legal but also a moral 
responsibility to obey just laws. Conversely one 
has a moral responsibility to disobey unjust 
laws.’

Do you agree? Explain your answer with reference to the 
laws mentioned in this section.

Discussion

1.	In groups, examine the laws below. Based on your 
understanding of justice, decide whether you think these 
laws are just or unjust.

2.	Choose one of the laws and make a short presentation to 
your class explaining your decision.

ActivityActivity

44	 Active Citizenship - Student’s Book



22
2.7.4 - Values and Laws
Laws are made and enforced by governments to help them govern 
the country. If a government is representative and accountable 
then the laws it makes will reflect the values and interests of the 
people.

The highest laws in a country are written into a legal document 
called a constitution. All other laws made by the government are 
evaluated against the constitution to 
decide if they are in agreement with 
it. The government’s structure and 
powers are written in the constitution. 
The constitution also outlines the 
most important values and goals of 
the people. These goals require both 
the government and people to work 
together to achieve them. These central 
ideas in the constitution are usually 
long-lasting principles that assist the 
people and government to remember 
their important shared values.

The preamble of the 2008 Constitution of Myanmar states: 

1.	Who makes and 
enforces laws in 
your community?

2.	What is a 
constitution?

3.	What is the 
relationship 
between values 
and laws?

Preview...

After you read 2.7.4 
and the preamble of the 
Myanmar Constitution:

1.	What values and 
principles are 
declared in the 
preamble of the 
2008 Constitution of 
Myanmar?

2.	Do you feel these 
values reflect your 
own values and 
concerns?

ActivityActivity

As a class, write a statement that outlines the aspirational 
goals that you want to work towards together. Include 
the values that the class will support and defend while it 
pursues these goals.

ReflectionReflectionReflectionReflection

“We, the National people, drafted this Constitution of the 
Republic of the Union of Myanmar in accord with the Basic 
Principles and Detailed Basic Principles laid down by the 
National Convention.

We, the National people, firmly resolve that we shall:

•	 steadfastly adhere to the objectives of non-disintegration 
of the Union, non-disintegration of National solidarity, 
and perpetuation of sovereignty;

•	 stalwartly strive for further burgeoning the 
eternal principles namely justice, liberty, equality 
and perpetuation of peace and prosperity of the 
National  people;

•	 uphold racial equality, living eternally in unity fostering 
the firm Union Spirit of  true patriotism;

•	 constantly endeavour to uphold the principles of peaceful 
co-existence  among nations with a view to having world 
peace and friendly relations among nations.” 

ActivityActivity

If you could edit the 
preamble of the 2008 
Constitution what 
would add, what would 
you change and what 
would you keep?
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Comprehension

1.	 	What is a ‘community’?

2.	 	What are some “new” kinds of communities? What recent changes have made them now possible?

3.	 	What is the relationship between community and identity? 

4.	 	What is the relationship between community and values?

5.	 	What is the relationship between values and rights?

6.	 	What is a societal dilemma?

7.	 	What different leadership styles can you remember from this chapter? What are the advantages 
and disadvantages of them? 

8.	 	What is the relationship between values and law?

Chapter 2 Mind Map

Look at the mind-map of ‘community’ and complete it with important ideas you have learned in 
Chapter 2.

ethnic group

gender

identity

community
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Chapter 2 Glossary

assembly (n) - pnf;a0;jcifpnf;a0;jcif;

colony (n) - udkvdkeDEdkifiHudkvdkeDEdkifiH

commit suicide (v) - udk,fhudkudk,f udk,fhudkudk,f 

aoaMumif;MuHpnfjcif;aoaMumif;MuHpnfjcif;

dissent (v) - oabmxm;uGJvGJrIoabmxm;uGJvGJrI

diaspora (n) - rdrdEdkifiHudkpGefYí rdrdEdkifiHudkpGefYí 

tjcm;EdkifiHrsm;ü tjcm;EdkifiHrsm;ü 

tajccsaexdkifMuaomvlrsdK;tajccsaexdkifMuaomvlrsdK;

evaluate (v) - wefzdk;jzwfonfwefzdk;jzwfonf

force (n) - tiftm;oHk;rItiftm;oHk;rI

fragmentation (n) - wpfppDuGJjcif;wpfppDuGJjcif;

global economy (n) - 
urÇmYpD;yGm;a&;tajctaeurÇmYpD;yGm;a&;tajctae

globalisation (n) - 
wpfurÇmvHk;qdkif&mwpfurÇmvHk;qdkif&m

heritage (n) - tarG? tarGtESpftarG? tarGtESpf

identity (n) - 
rnfolrnf0gjzpfaMumif;? rnfolrnf0gjzpfaMumif;? 

rnfonfht&mjzpfaMumif;rnfonfht&mjzpfaMumif;

judgement (n) - 
a0zefydkif;jcm;EkdifpGrf;a0zefydkif;jcm;EkdifpGrf;

martial law (n) - nrxGuf&trdefYnrxGuf&trdefY

monopoly (n) - vuf0g;BuD;tkyfjcif;vuf0g;BuD;tkyfjcif;

privacy (n) - wpfOD;wnf;oD;oefY wpfOD;wnf;oD;oefY 

aejcif;aejcif;

property (n) - ypönf;Opömypönf;Opöm

remittance (n) - ydkYaiG ydkYaiG

representative (n) - udk,fpm;jyKaomudk,fpm;jyKaom

repression (n) - zdESdyfrIzdESdyfrI

social services (n) - 
vlrIa&;0efaqmifrIvlrIa&;0efaqmifrI

social security (n) - vlrIzlvIHa&;- vlrIzlvIHa&;

societal dilemma - (n)
vlUtzGJUtpnf;twGif; tjrif vlUtzGJUtpnf;twGif; tjrif 

xdyfwkdufawGUjcif;xdyfwkdufawGUjcif;

urban (adj) - NrdKUjyvlaerINrdKUjyvlaerI

value (n) - wefzdk;wefzdk;

virtual (adj) - tjrif? vufawGU tjrif? vufawGU 

Values and Opinions - Analysing Quotes

Below is a list of quotations and proverbs from around the world on the topic of 'community'. 
In groups, discuss the quotations. 

1.	 What does the author of each quote think about community?

2.	 How do these ideas about community relate to the ideas in this chapter?

a.	 Heroes are not giant statues framed against 
a red sky. They are people who say: this is 
my community, and it is my responsibility to 
make it better. - Studs Terkel

b.	 Recognize yourself in he and she who are 
not like you and me. - Carlos Fuentes

c.	 The life of the nation is secure only while 
the nation is honest, truthful and virtuous.- 
Frederick Douglass

d.	 Your beliefs become your thoughts,  
Your thoughts become your words,  
Your words become your actions,  
Your actions become your habits,  
Your habits become your values,  
Your values become your destiny.  
- Mahatma Gandhi

e.	 What is happening to our young 
people? They disrespect their elders, they 
disobey their parents. They ignore the law. 
They riot in the streets inflamed with wild 
ideas. Their morals are decaying. What will 
become of them? - Plato

f.	 Not the cry, but the flight of a wild duck, leads 
the flock to fly and follow. - Chinese proverb

g.	 Good people do not need laws to tell them to 
act responsibly, while bad people will find a 
way around the laws. - Plato

h.	 Today globalisation brings us ever closer 
together. If we choose to ignore the 
insecurities of some, they will soon become 
the insecurities of all. - Mohamed El Baradei
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Chapter 3: Chapter 3: 
ParticipationParticipation

Chapter Themes
Chapter 3 introduces the idea of civic participation and 
asks you to think critically about how you and others 
participate in your community. The chapter encourages 
you to practice and develop civic skills such as critical 
reading, active listening and debate skills. It presents 
several examples and case studies, and shows how 
different people work together to develop communities 
that reflect their values and concerns. It also deals 
with themes such as social exclusion and asks you to 
think about creative solutions to help all members of a 
community participate fully and equally. 



Knowledge
(Exercises)

By the end of this chapter 
you will increase your 
understanding of:

•	 the different ways that 
citizens can participate in 
their communities.

•	 different kinds of 
community members.

•	 the challenges, 
opportunities and benefits 
of civic participation.

•	 the importance of being 
and staying informed for 
civic participation.

•	 debates about censorship 
and freedom of 
expression.

•	 the social effects of “social 
media”.

•	 barriers to inclusion 
and the social effects of 
exclusion.

•	 the causes and effects of 
statelessness.

Skills
(Activities)

By the end of this chapter 
you will have developed 
your ability to:

•	 use graphic 
representations to analyse 
civic participation in your 
community.

•	 design an advertisement 
for a civic education 
training in your 
community.

•	 access information in your 
community.

•	 sort facts from opinions in 
the media.

•	 u	 se your active listening 
skills.

•	 critically analyse text in 
the media.

•	 evaluate the quality of 
information. 

•	 actively take part in public 
debates.

Values
(Reflections)

By the end of this chapter 
you will have reflected on:

•	 the reasons people give 
for not voting.

•	 what kind of community 
member your education 
prepared you to be.

•	 the kind of community 
member you are now.

•	 the idea of equal 
participation in debates 
and meetings and your 
feelings about it.

•	 the values behind 
censorship and the idea 
of freedom of speech, and 
how these can conflict.

•	 any practices or customs 
in your community which 
promote exclusion.

•	 what kind of citizen you 
are.

Chapter 3:  Learning Goals



33

50	 Active Citizenship - Student’s Book

3.13.1 What is Civic 
Participation?

Active citizenship is about participating in the development of 
communities that reflect our values and concerns. The term ’civic 
participation’ describes the different ways we can work together 
to achieve shared goals and build better communities.

1.	Do you think it is 
important to vote 
in elections? 

2.	What are some 
other examples of 
civic participation?

3.	How do you 
participate in your 
community?

Preview...

Look at the picture. 

1.	How many examples 
of civic participation 
can you identify? 

2.	What changes are 
these community 
members trying to 
bring about? 

3.	Which will be the 
hardest changes to 
achieve? Why?

ActivityActivity

Adapted from: Democracy in 
Action

After you read 3.1:

What kind of social, 
political and cultural 
activities count as civic 
participation?

Discussion
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3.1.1 - Types of Civic 
Participation
There are many different ways that people can participate in 
their communities. Firstly, civic participation can be either an 
individual (like writing a letter) or a collective activity (like 
joining a group or organisation). Secondly, it can be formal or 
informal. Formal civic participation relates to activities that 
involve government and political parties. It includes elections, 
party membership and running for office. Informal participation 
refers to civil society activities that involve trade unions, religious 
or cultural groups or volunteer work. 

There are many different forms of civic participation. They can 
either oppose, or support the government. They can be very small 
scale or very large scale. Being able to notice these characteristics 
helps us to analyse the different kinds of civic participation that 
is happening in our community. This helps us to understand the 
different ways we can work with each other to achieve social 
change in our communities. 

The diagram below shows collective and individual action on 
the vertical axis and informal and formal engagement on the 
horizontal axis. Putting different activities in the right place 
on the diagram can help us analyse, plan and organise our civic 
participation.

After you read 3.1.1:

1.	Look at the ‘civic 
participation’ picture 
on page 50. Put 
the actions into the 
right place on this 
diagram. 

2.	As a class, 
brainstorm other 
forms of civic 
engagement, and 
then work together 
to put them in the 
right places in the 
diagram.

ActivityActivity

Collective Action

Form
al Engagem

ent

In
fo

rm
al

 E
ng

ag
em

en
t

Individual Action

When you participate 
in community events, 
do you enjoy working 
alone or with others?

Preview...

Organising 
a group to 
clean the 
neighbourhood

Joining a 
political 
party

Obeying 
laws

Donating 
to a 
charity

 Women taking part in 
traditional dancing. Do you 
think cultural activities are 
civic participation? If so, what 
type?

Adapted from: Civic Participation
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3.1.2 - Community Members
How we participate as citizens depends on our resources, personal 
interests, opportunities and the needs of our communities. 
How we choose to participate can tell us a lot about the type of 
community member we are. Some thinkers believe that citizens 
fall into three categories: personally responsible, participatory and 
justice orientated.

1.	 Personally-responsible community member
Personally-responsible community members accept their 
personal responsibilities to his/her community. Examples of 
this include: picking up litter, giving blood, obeying laws, and 
volunteering to help those in need during emergencies such as 
cyclones and earthquakes. 

2.	 Participatory community member
Participatory community members work with others to plan 
and take part in organised activities to achieve shared goals. 
While the personally responsible citizen may volunteer 
during a cyclone, the participatory community member might 
organise a volunteer program. 

3.	 Justice-orientated community member
Justice-orientated community members critically analyse 
social issues and injustice facing the community. They often 
participate in many of the same activities as the personally-
responsible and participatory community members. However, 
the main goal of justice-orientated community members is 
to create social change and address the root causesroot causes of social 
problems. Where as the participatory community member 
may organise relief efforts following a cyclone, the justice-
oriented community member would ask questions like: Why 
were some communities affected more than others? How can 
we prevent disasters like this from happening again? 

Type of Community Member Types of Participation

A personally-responsible 
community member...

obeys the law

A participatory community 
member...

votes in elections

A justice-orientated 
community member...

organises with others in the 
workplace or community to 
make change cooperatively

After you read 3.1.2:

Complete the table 
with examples of 
participation that fit into 
the three categories.

ActivityActivity

Adapted from: Democracy in Action
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Do I vote? No I don’t vote, and to be completely 
honest I don’t have a reason why I don’t vote. I have 

three responsibilities in my community. One is being a 
safe driver. I make sure I am not a danger to others. 
Two, volunteering: I like to help so the community can 

become stronger. And the third is child care: I love kids 
and I try to help and protect them as much as I can.

In a pre-election survey, 
citizens were asked 
if they were going to 
vote in the upcoming 
elections. 

Read the statements 
made by seven citizens. 
Answer the questions 
below.

1.	What percentage 
of these people are 
going to vote? Do 
you think this is 
normal for a national 
election?

2.	What reasons did 
people give for not 
voting? Do you think 
these are good or 
bad reasons?

3.	What reasons did 
people give for 
voting? Do you think 
these are good or 
bad reasons?

I am not going to vote because I don’t think 
my vote will make a difference. I am not even 

sure who the president is. I don’t know who my 
local representative is. I take responsibility in 
my community by paying my bills, taking care 

of my kids and working hard at my job. 

No, I won’t be voting because I don’t like 
rules. But I respect my neighbours. I work 

hard and I take care of my parents. My goal 
is to get a scholarship and study overseas. I 
believe that by getting an education I will be 

able to better serve my community.

Yes I will vote. I am a nurse and I believe 
that poor people and rich people all have 

the right to health care. I believe that it is 
important to vote because that is the way 

we can communicate to our government 
which issues are important to us. 

Yes, I plan to vote. I believe that voting is one of 
my civic duties. Volunteering for your community 
and helping people are also important duties. We 
citizens are responsible for building the type of 

community we want to live in.

Voting doesn’t matter because 
the results are manipulatedmanipulated. My 

responsibilities are to my children. I 
make sure they do their schoolwork 

and keep going on the right path.
1.	Individually, identify 

the different 
examples of civic 
participation in the 
quotes.

2.	Compare your notes 
with a partner.

3.	Work with your 
partner to categorise 
the different 
examples into 
three categories: 
‘personally 
responsible’, 
‘participatory’ and 
‘justice orientated’.

ActivityActivity

I am going to vote. I think voting gives 
people the power to remove leaders who 

allow injustice in our community. I started 
an organisation that educates voters 

about the causes of social problems. This 
helps them understand social issues and 
how their vote can make a difference.

ActivityActivity

Adapted from: Democracy in 
Action



33

54	 Active Citizenship - Student’s Book

1.	Think about the education you received when you were 
young. What kind of community member did it prepare 
you to be?

2.	What kind of community member are you now? 
3.	What type of community members do you think would 

build the strongest/healthiest community?
4.	What knowledge and skills are most important to actively 

participate in your community?

ReflectionReflectionReflectionReflection

3.23.2 The Benefits of 
Participation
There are many benefits to civic participation.

•	 It makes sure that the leaders do not abuseabuse their power.
•	 It keeps leaders and government more informedinformed of the needs 

and concerns of the community.
•	 It involves citizens in the leadership and governance of the 

community.
•	 If citizens participate in decision-making, those decisions will 

reflect the values of the people.
Communities are shaped by the big and small choices that 
ordinary people make about themselves and others. These choices 
may not seem very important, but they contribute to defining us 
both as individuals and as citizens. Little by little they contribute 
to shaping the world we live in.

Adapted from: Democracy for All

What do you think 
the benefits of 
participation are?

Preview...

Work in groups. Imagine you are planning a training aimed 
at preparing youth to take on roles of leadership within their 
communities. Design and write an advertisement for your 
training. You should:
•	 explain why this training is important.
•	 explain how participants will benefit, including what skills 

and knowledge they will learn.
•	 explain where and when the training will be.
•	 make your advertisement attractive.

ActivityActivity
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3.2.1 - Getting Informed
No matter how people choose to participate in their community, 
being and staying informed is very important for effective 
participation. Citizens need to know their legal rights. This allows 
citizens to know when their rights are being violated, where to go 
to address their concerns and how to identify who is responsible. 
Citizens also need to be aware of the causes and effects of 
issues affecting their community. Being informed is a form of 
empowerment. Informed citizens are better prepared to make 
rational decisions that are based on reliable information. This can 
prevent citizens from being lied to and helps them separate facts 
from opinions.

A citizen can become properly informed by doing the following:

•	 Talking to people who are knowledgeable, including teachers, 
community leaders, local experts etc.

•	 Getting information from NGOs, officials and government 
departments that are involved in an issue.

•	 Getting information from reliable media sources (newspapers, 
magazines, radios, the internet, television).

•	 Using libraries and other local resource centres to both 
get information and to become aware of other sources of 
information.

•	 Going back to the original source of the information to check 
its accuracy.

•	 Participating in debates and discussions with your friends and 
other citizens.

Adapted from: Democracy for All

Preview...

What forms of media 
can help you become 
informed about what 
is happening in your 
community?

How are these words and phrases connected? 

Civic participation

O p i n i o n s   Social Change  Responsibility

Information  Media  Decision Making

Exercise

1.	Are the methods of becoming informed (talking to people, 
using libraries and local resource centres, etc) possible in your 
community? Why or why not?

2.	Can you think of any other sources of information available in 
your community?

3.	Which form of media (television, print, internet, etc) is most 
trustworthy in your community? The most influential? Why?

Discussion
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3.33.3 Evaluating 
Information
Information is the basis for our beliefs, decisions and how 
we understand the world. However, staying well informed is 
not a simple task. Because such a huge quantity and quality of 
information is available, it can be very difficult to know which 
sources to trust. Being able to evaluate the quality of information 
is a valuable skill that can empower citizens. It helps them 
to make good decisions and effectively participate in their 
communities.

1.	Imagine you have heard the following pieces of 
information and wish to get more details. Where would 
you go to get the information, and why would you go 
there?

2.	What are some of the barriers to becoming informed in 
these examples?

ActivityActivity

How do you decide 
what to believe? 
Do you trust some 
people, websites and 
newspapers more 
or less than others? 
Why?

Preview...

Adapted from: Democracy for All

1.	What are some of the barriers to becoming informed in your 
community?

2.	 In groups, brainstorm things that can be done to help people 
in your community to overcome these barriers to becoming 
informed.

Discussion

There is rumour in your 
area that a new road 
will be built through 
the middle of your 
community. This means 
that a number of houses 

have to be destroyed. 
You would like to know 
whether the road is going 
to be built and, if it is, 
which homes might have 
to be destroyed.

A New Road?

Your friend tells you that a famous environmental 
activist is going to speak to the community. You 
want to go to the meeting and want to know 
where it is being held.

Activist Gives Presentation in Town

Advice for First-time Voters

You are interested in voting 

in the next election. You have 

never voted before and would 

like to know more about the 

process of voting. You don’t 

know whether you need to 

register or where you need to 

go on election day.

There are rumours 
that a conflict 
between rebel 
groups has broken 
out in a far-away part 
of the country. There 
is no information 
about the conflict in 

local newspapers. 
You want to try 
and separate the 
facts from the 
rumours and get 
more information 
about what is really 
happening.

Has Fighting Broken Out Again?

a. b.

c.

d.
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Credibility
A source is crediblecredible if it is trustworthy. It should provide good 
evidence that allows people to trust it. Some questions to ask 
when evaluatingevaluating credibility include:

•	 Is the author/speaker a known or respected expert on the 
topic?

•	 What are the author/speaker’s credentialscredentials?
•	 Is the information checked by other people? For example 

academic papers are examined by other experts.

Accuracy
A source is accurate if it is up to date, based on facts, exact and 
doesn’t leave out any important details. There are several clues 
that a source may be inaccurate:

•	 if there is no date on the document.
•	 if the arguments are not supported by facts.
•	 if there is an old date on information that changes quickly.

Reasonableness 
A source is reasonable if it is fair, balanced and objective. Some 
clues that a source is not reasonable include:

•	 The author has a very one-sided perspective that does not 
recognise other points of view.

•	 Extreme language (e.g. terrible, shocking, unprovoked) or 
generalisationsgeneralisations (e.g. all politicians are corrupt, all Africans 
are poor, all women are emotional).

•	 Conflict of interestConflict of interest. For example scholarship organisations 
will not accept recommendation letters from family members.

Support
A source is well-supported if it lists or can explain where it got 
its information from. This generally makes it easy to find other 
sources to support it. Some questions to ask when you evaluate 
how well-supported a source is include: 

•	 Where did this information come from?
•	 Is there a list of its sources?
•	 Does the author give contact information in case the reader 

has questions?

Evaluating the quality of information and its sources can be very 
difficult. There is no one perfect way of finding out how true, 
trustworthy or valuable information is. However, there are some 
indicatorsindicators that can help citizens to evaluate information and 
decide whether it is reliable or useful.

Citizens can evaluate information based on how credible, 
accurate, reasonable and well-supported it is. This can help 
them to separate high quality information from poor quality 
information.

 Whose news do you trust, 
and why? TV news channels 
from around the world.  
From top: Al-Jazeera English 
(Qatar), BBC World News 
(Britain), CCTV9 (China), 
MRTV4 (Myanmar), PressTV 
(Iran), Russia Today (Russia). 
These news channels also 
have websites.
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Read the scenario and review the sources of information 
below. Decide whether they are credible, accurate, 
reasonable and well-supported. Be prepared to explain your 
answers.

Exercise

2

MM
Myanmar Mobile

(factory)

A website called ‘Myanmar 
Mobile are Monsters’. It says 
that MM is the most evil 
company in the country.

A man who has 
spent the last ten 

years working 
in the MM 

factory, where 
the accident took 

place.

A report on the labour 
conditions in Myanmar 
prepared a few years 

ago by the International 
Labour Organisation and 

Save the Children.

An email 
defending 

MM that was 
sent on to you 
by a friend. 

The author of 
the email is 

unclear.

A recent report 
on the labour 

conditions 
at MM, 

researched, 
written and 
published by 

MM.

1

3

4

5

MM
Myanmar Mobile

Report on Labour Conditions 
at the Myanmar Mobile factory

Researched, written and 
published by  

Myanmar Mobile Company

Published September, 2013

Labour Conditions in 
Myanmar in 2007

International Labour 
Organisation 

& 
Save the Children

 
Published Apr, 2008

From: 	 Kyaw12hsan@gmail.com
To: 	 me
Subject:	 Fwd: MM are a good 	
	 employer

myanmarmobilemonsters.blogspot.com

You want to buy a mobile phone. You have heard rumours that Myanmar Mobile (MM), a 
mobile phone company, treats its workers very badly. You heard that twelve people died 
in a factory accident last week. You do not want to support a company that has such poor 
labour conditionslabour conditions. However, before you make your decision, you want to find out more 
information.	
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Use the information in 3.3 to evaluate the two texts below 
and answer the questions.

1.	Which of the texts do you think is more trustworthy?
2.	What are the strengths and weaknesses of text 1?
3.	What are the strengths and weaknesses of text 2?
4.	What social effects do you think these texts could have if 

people believe everything they read in these two texts?

ActivityActivity

Waves of Immigration?
Dear Sir,

The tsunami of foreigners coming into 
this country will create problems which 
will be impossible to solve in the next few 
years. Many of these new arrivals do not 
become naturalised and it seems that most 
do not even want to be. I heard of two people 
recently, who migrated to this country over 
20 years ago. They still speak their own 
first languages and are only active in their 
own cultural organisations. This shows we 
are in danger of little foreign nations being 
formed within our country.

Having these hostile communities in our 
country is unwelcome, and also extremely 
dangerous. What would happen if we were 
at war with Italy or Greece or Holland? 
Many of the immigrants in our country 
came from these places. If any of these 

countries declared war on us, we would 
have large numbers of the enemy already 
here and ready to betray us.

Experts and politicians also worry about 
how our growing population will affect 
our limited water resources. An important 
question is whether immigration will lead 
to a situation where there is not enough 
water for the population of our country. 

Since our population increased through 
immigration after the second world war, 
this country has experienced higher 
unemployment and a range of social 
problems such as increased crime. It is 
time to stop this flood of undesirables from 
overseas.

Text 1. Letter to the editor of the ‘Weekend 
Tribune’ (22/9/’06) by John Smith.

The Case for Integration

Anti-immigration activists say that migration 
causes social division and conflict. However, 
evidence from societies with large migrant 
populations does not support this argument. 
The evidence shows that groups of people 
from diverse backgrounds can co-exist in 
harmony.

An example of this comes from the ‘White 
Dove Islands’. Here the local population has 
provided refuge for large numbers of people 
from the ‘Fury Islands’ where civil war has 
been going on for decades. The integration 
into ‘White Dove’ society has been orderly 
and peaceful thanks to the careful planning 
of the ‘White Dove’ government. Even 
though there are big cultural and language 

differences between the two societies (Brown 
& Gaspar, 2004), they have avoided conflict.

Understanding of other cultures is increased 
by personal interaction. The importance of 
this interaction in overcoming prejudice is 
shown by the way the Fury and White Dove 
children have integrated peacefully both 
inside and outside of school (White Dove 
Gazette, 2005).

Those who deny the benefits of migration, 
such as Smith (2006) in his argument about 
the effects of migration on his country, are 
prejudiced and racist. These are the kind of 
people who create division, conflict and war.

Text 2. Jenkins, D. 2006, Multiculturalism 
and social cohesion. Journal of Sociology. 
Vol 53, No. 2, 169-190.
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3.43.4 Civic Skills for 
Assessing Information
Critical reading, active listening and debate are civic skills that can 
be used to help you assess how credible, accurate, reasonable and 
well-supported information is.

What is the difference 
between non-critical 
reading and critical 
reading?

Preview...

Read the newspaper article Mandalay Cops Kill Robbers and 
separate the facts from the writer’s opinions. Make a list of 
the facts and a list of the opinions.

ActivityActivity

The Real Myanmar 
Volume 1, Issue 1				    Saturday, 24th September, 2013			  1000 kyat

Mandalay Cops Kill Robbers
RESEARCH shows that there has been an increase 
in the number of armed robberies in Mandalay. 
However yesterday the police won a small victory 
for law and order.

A group of armed men were shot dead outside a 
shopping centre when the police were told that the 
men planned to rob a local bank. Some eye-witnesses 
say that the robbers shot at the police first and that 
the police shot back. Others said that when the armed 

men’s truck stopped, the police immediately started 
firing.

It does not really matter who fired first. The robbers 
were stealing, and killing innocent Myanmar people. 
The only way to stop them is to act quickly and 
respond in the only language they understand. 

After the shooting the five robbers were declared dead.

By Real Myanmar Reporter Thaw Naing Tun

In Today’s Issue:  'Think critically', urges Myanmar Critical Thinking Society   '35% rise in critical thinking', say some clever people

Not a Real Newspaper

Adapted from: Democracy for All

3.4.1 - Critical Reading
People write for many reasons – to informinform or misinform, 
to entertain or persuade, to describe or to ridicule. Writers 
sometimes present opinion as fact. If readers simply accept the 
opinion of a writer, the writer is thinking for the reader. Critical 
readers are interested in more than simply what a text says. A 
critical reader asks questions about the author. A critical reader 
also understands that authors can choose how they present 
information and that all writers have their own points of view 
and biasesbiases. 

For example, if a non-critical reader reads an article in a 
newspaper, they see it as a group of facts and does not question 
them. A critical reader will read the same article and recognise 
that it is only one understanding of an event among many others.
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Discussion

3.4.2 - Active Listening
Active listening is an important civic skill. It requires people to 
carefully listen to, understand, and question what they hear. If 
people have understood properly, they will be able to form their 
own opinions and give a clear, informedinformed response. This process 
helps to stop misunderstanding and helps listeners to remember a 
speaker’s message.

Active listeners should question authority figures and make them 
defend their opinions. Sometimes citizens do not want to question 
their leaders or their leaders’ opinions on issues. However, asking 
questions can help leaders and other decision-makers reflect on 
why they act in certain ways or support specific policies. 

Together with critical reading, active listening skills can empower 
citizens to participate in their communities in an informed and 
responsible way.

What does the 
following quotation say 
about listening?

“There’s a lot 
of difference 
between listening 
and hearing.” 
G.K. Chesterson

Preview...

In pairs, practice active listening. 
•	Debate a controversial topic. In each pair, after the first 
person argues, the second person paraphrases what 
has been said, before they reply to the first person’s 
argument. 

•	The first person must agree that the paraphrasing 
accurately reflects what was said before the second 
person may reply. 

•	The first person then does the same. He/she listens. 
After the second person has presented an argument, 
the first person paraphrases before replying. 

•	Discuss the following questions as a class:

1.	What effect did paraphrasing have on your discussion?
2.	When could paraphrasing be useful for you?

Adapted from: Democracy for All

ActivityActivity

In pairs, argue about a controversial topic which is important 
to you. After your partner has spoken, paraphrase their 
argument. Check whether you are paraphrasing each other’s 
arguments correctly.

ActivityActivity

1.	Was the article mostly made up of facts or opinions? 
If the article contained only facts do you think it would 
affect the reader differently? Give reasons for your 
opinions.

2.	Should a newspaper article be only facts or should it mix 
facts and opinions? 

3.	What should a critical reader do when reading this kind 
of article?

4.	Do you agree with the opinions of the writer in this 
article? Why or why not?
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3.4.3 - Debate
Debate is an important tool that can be used to help make 
decisions and allow the free exchange of ideas. There are many 
different kinds of debates, but the principles of fair debate 
are always the same. In a debate, all participants must have 
the chance to speak and present their ideas peacefully and 
respectfully. While some debates focus on identifying a winner, 
debates don’t usually end in agreement. Debate is a tool for 
making and evaluating arguments. It helps debaters and listeners 
to understand their own, and others', opinions. In this way, 
debate reflects the important democratic values of free and open 
discussion and promotes informed decision-making.

Read the text and answer the questions.
1.	What are some of the advantages and disadvantages of 

Giant Oil’s plan?
2.	Imagine that you are a resident of Mennk. Are you in 

favour of Giant Oil’s plan? Why or why not? Write your 
opinion and keep it to refer to later.

ActivityActivity

The beautiful (but very far away) city of Mennk is a 
famous tourist destination. Tourists visit Mennk 
to explore the forests around the town, fish in the 
lake and enjoy the fresh air. Most of the people 
who live in the town work in the tourist industry. 
However, one third of the population is jobless. 
An international oil company called Giant Oil, has 
recently discovered oil reserves near the town and 
wants to build oil pumps and a refinery a few miles 
outside Mennk. In exchange for permission to pump 
oil near the town Giant Oil is promising to:

•	 build a railway connecting Mennk to the rest of 
the country.

•	 repair all of the roads coming into Mennk.
•	 hire local people to work on the project.
•	 develop the town’s communication network, 

including new mobile phone towers and fibre-
optic internet connections.

A group of environmental activists are against Giant 
Oil’s plan. They argue that developing these roads, 
shops, homes and industrial complexes will disturb 
Mennk’s wildlife and destroy the local environment. 
They say that that the local tourism industry will 
suffer as a result. There are risks to human health 
too. Oil refineries produce gases that can cause 
breathing problems and headaches.

Mennk 162 kmMennk 162 km

Giant 
Oil

new road ahead
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You and your classmates are the residents of Mennk at the 
town meeting. Have a debate to decide whether Giant Oil 
should be allowed to pump oil near the city. Each side will 
have an equal amount of time to present their arguments 
and ask questions. 

The mayor of Mennk has called a town meeting to 
debate whether or not Giant Oil should be allowed 
to build the refinery. Present at the meeting are 
representatives of Giant Oil, employees from several 
of the town’s hotels, environmental activists from a 
local NGO and a group of unemployed townspeople.

ActivityActivity

1.	Has your original opinion of Giant Oil’s plan changed 
after the debate? If so, why? If not, why not?

2.	What effect did giving each person an equal opportunity 
to speak have on the discussion?

3.	Debates can take place in different settings. Can you 
think of settings other than a town meeting where you 
may see or take part in a form of debate? 

ReflectionReflectionReflectionReflection

3.53.5 The Role of the 
Media in Public Debate
The media - including television, radio, newspapers, journals and 
the internet can play an important role in supporting high-quality 
public debate. The media can collect, edit and present information 
that helps citizens to become better informed. It can help make 
public debates clearer and more organised by simplifying issues 
into clear options that citizens can think about. It can also make 
public debates easier for people to understand by translating 
difficult ideas and issues into everyday language. This can help 
promote communication between leaders, experts and the general 
community. The media can widen public debate by reporting on 
the experiences and opinions of remote communities (where face-
to-face debate is difficult) or marginalised groups such as migrants 
or minority groups. 

Citizens who are able to read critically and actively listen are 
better prepared to understand and evaluate the information 
presented by the media. 

What role does 
the media play in 
informing public 
debate?

Preview...
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A strong media plays an equally important role in stopping 
government corruption by helping to inform the public of 
government actions and creating a place to debate government 
performance.

Negative publicity in the media can have serious political 
consequences. It can cause politicians or parties to lose public 
support or elections. Media reports can even affect the political 
and economic relations of whole countries. Because the media 
is so powerful, some governments try to control it. These 
governments use censorship laws to control what citizens read, 
listen to and say. In some countries the government actually 
owns all the newspapers, radio and television stations. Other 
governments control the media by punishing those who write or 
say things the government disagrees with. 

A free and independent media is needed to control corruption, 
keep citizens informed and promote civic participation. However, 
there is a limit to what the media can print. For example, 
when reporting news it should report facts and not make up 
information. In many countries the media is also restricted 
to protect individual privacy, public moralitypublic morality and national national 
securitysecurity. 

After you read 3.5:

1.	How does free 
media promote civic 
participation?

2.	How can the 
media help to 
reduce government 
corruption?

3.	 Is it ever appropriate 
to censor the 
media?

Exercise

1.	What is the relationship between media freedom and rights?
2.	What are the responsibilities of the media?Discussion

PDR Laos - Law and the Power of Pop and Rock 

The Communist government that formed the Lao People’s 
Democratic Republic in 1975 used censorship laws to restrict 
political opposition and to protect their hold on power. In 
the 1980’s political reforms relaxed Laos's censorship laws. 
However, the country continues to restrict media freedom. In 
addition to censoring newspapers, television and radio, the Lao 
government also uses laws to control the exposure of young 
people to foreign pop culture.

CASE STUDY
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I think that music is something that 
every culture needs because it makes 
society more colourful. The music 
scene in our country is about to explode 
because many people are giving the 
‘next generation’ the opportunity to 
become singers. But I don’t think it has 
reached its full potential yet. I think 
there should be more professional 
artists. I am happy that the authorities 
are giving us the opportunity to fully 
develop our music. I also think that it’s 
good that the government puts some 
limits on what is allowed and what 
is not. I understand the authorities’ 
reasons. If we allow too many foreign 
influences, our own culture will be lost. 
Right now, artists in Laos have enough 
opportunities to show their ability and 
bring their own style to the public. It is 
important that we all support them.

(Text 2, local singer)

There is a lot of music out 
there that could be dangerous 
for our community. We have 
to consider whether we should 
allow it in our society or not. 
This depends on the content 
of the music. I think the 
music that we distribute to the 
public should talk about the 
development of the country or 
the promotion of Lao culture. 
It should not be music that 
conflicts with, or destroys our 
culture. Some songs clearly 
don’t reflect the policy and 
ideas of the government. We 
will tell the Lao media not to 
play these songs. We don’t 
care if songs talk about love 
or hate. However, it must fit 
with a positive vision of our 
country. Our rules require 

that every song must be 
passed by the ministry to 
check that it suits Lao culture 
and government policy. But 
there are some songs that are 
not heard by officials, and 
once they reach the public 
there’s nothing we can do. 
We can’t stop this problem 
because we have no way of 
controlling what goes into the 
composition of a song. Some 
songs talk about subjects like 
‘begging for money from your 
wife to pay for a room with 
another woman...’. This is not 
suitable, and we will soon be 
notifying the media which 
songs are permitted or not 
permitted.

(Text 1, government official)

Letters to the Editor - Adapted from: Crosscurrents

Vientiane Times, 27 April 2004	 Page 9

Society more colourfulDepends on the content

Read the texts and answer the questions.
1.	List the arguments the two authors present for and against 

music censorship.
2.	Do you agree with the opinions expressed in the two 

articles? Why or why not?
3.	Which article presents the more convincing arguments?

1.	What are the benefits of allowing musicians and artists to 
be able create without any restrictions?

2.	Can you think of any additional reasons why art, music or 
literature should be restricted?

Discussion

Write a letter to the editor responding to the two letters 
above. Include you own opinions on music censorship. ReflectionReflectionReflectionReflection

Exercise
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3.5.1 - Social Media
Online social media platformssocial media platforms (like blogs, Facebook and 
Twitter) are increasingly becoming an important tool for sharing 
information. Social media makes it easy for individuals to post 
news, photos and videos on the internet. This allows people to 
publish news in countries where media is censored. It also allows 
people to express political views in places where political dissent 
is illegal. However, social media can also cause serious problems 
when people use these sites to promote prejudice and hatred. 
News that is shared on social media spreads extremely fast, so 
dangerous rumours can easily cause social conflict and even 
violence.

What social media do 
you use? Facebook? 
Twitter?

When you see some 
news on these sites, 
do you always believe 
it, or do you question 
it first?

Preview...

India cracks down on internet 
after communal violence
NEW DELHI, Aug 21 (Reuters) – The Indian government put 
pressure on social media websites including Facebook and Twitter 
to remove ‘inflammatory’ content it said helped spread rumours that 
caused thousands of migrants to leave Indian cities last week.

The thousands of students and workers were afraid that people 
would attack them as revenge for the communal violence that was 
happening in their home state of Assam. These worries were made 
worse by threatening text messages and website images that were 
posted on blogs and Facebook pages.

The government said it had already blocked 245 web pages that it 
said contained false information, including videos and images that 
had been edited to show false images. However, the government 
also blocked a number of Twitter accounts that made fun of the 
prime minister, local media reported. One government official said: 
"The government is for free information. There is no question of 
anything being censored here. But that does not mean there are not 
limitations”.

The government has also asked mobile providers to block mass 
text messages and videos for 15 days. This will stop anyone from 
sending messages to more than five people at once. 

India certainly isn’t the only country where social media has 
caused ethnic conflict. Last week in Australia, a Facebook page 
posted racist stereotypes of aborigines. The public outcryoutcry led 
some members of Parliament to call for new laws that allowed the 
government to force social media sites to delete offensive images, 
videos and text.

Adapted from: India watches social sites after communal violence

1.	What values was the 
Indian government 
trying to defend in 
this case study?

2.	What values 
conflict with the 
government’s 
values?

3.	Do you think the 
government was 
right to do this? 
Why?

ReflectionReflectionReflectionReflection

After you read 3.5.1:

Read the news story 
and answer the 
questions.

1.	What are some of 
the dangers of social 
media mentioned in 
the text?

2.	What are some 
of the dangers 
of censorship 
mentioned in the 
text?

3.	What did the two 
governments do to 
limit media freedom 
in this case study? 
What were their 
reasons?

Exercise
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3.63.6 Social Exclusion: 
Barriers to Participation
Skills like critical reading and active listening, as well as the 
confidence to engage in public discussion, are all necessary for 
effective civic participation. Without these skills, citizens can 
feel disempowered and unable to take part in the political, social, 
economic and cultural life of their communities. This isolation 
from community is sometimes called “social exclusionexclusion”.

Social exclusion is caused by many important risk factorsrisk factors 
including:

•	 Long term unemployment or unstable, low paid, or low 
quality employment.

•	 Low level of literacyliteracy and electronic literacy.
•	 Disability or poor health.
•	 Homelessness or unstable housing.
•	 Racism and discrimination based on ethnicity, gender, 

religion, sexual orientation etc.

What problems or 
issues stop people 
from being able to 
participate in their 
communities?

Preview...

Look again at the picture on page 50 and choose one of the 
civic activities you see.
In pairs or small groups discuss how the risk factors listed 
above may stop someone from participating in the activity 
you have chosen. Provide reasons to support your answers 
like in the example below.

ActivityActivity

Civic Activity Risk Factor Reasons
Voting Long term unemployment 

or insecure, low paid, low 
quality employment

Can’t afford to take time off 
work to go and vote

Low level of illiteracy and 
electronic-illiteracy

Cannot get enough 
information to make an 
informed choice

Disability, poor health Physical disability makes it 
difficult to travel to the voting 
place

Homelessness or insecure 
housing conditions

In most countries you need a 
permanent address to register 
to vote

Racism and discrimination 
based on ethnicity

Certain ethnic groups are 
unable to obtain national ID. 
Without ID you cannot vote.

With a partner, discuss how the factors listed above could 
prevent someone from effectively participating in their 
community. Can you think of any other factors that may 
impact a person’s ability to take part in social life?

Discussion
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3.6.1 - Access to Education
In many places around the world, there is inequality in access 
to education. There are many reasons for this including poverty, 
poor health, discrimination, availability of teachers, accessibility 
of schools, language barriers or traditional customs which favour 
some groups over others, e.g. in many countries boys’ education is 
favoured over girls’.

Does everyone in your 
community have equal 
access to education? 
Why or why not?

Preview...

Meena Manch - Bihar, Northern India

Meena Manch is a girls’ club based in Bihar State in Northern 
India. Founded by young local women, the club’s mission is to 
increase girls’ school enrolment in their district. Meena Manch 
members regularly perform street drama that promotes the 
dignity and rights of girls. Together they raise awareness in 
their community of the importance of education for girls.

One of the biggest obstacles to girls completing their 
education is the custom of early marriage. Kanchan Kumari, 
the leader of Meena Manch, tells the story of how the Meena 
Manch members stopped the child marriage of their 12 year-
old friend Anju. When Anju’s school attendance became 
irregular, the Meena Manch members visited her house and 
learned about her family’s plans for her marriage. Anju was 
very upset. Meena Manch members discussed the problem 
with her father. They explained to him that marriage before 18 
years of age is a crime and early marriage would cause damage 
to her health.

Her father agreed to delay the marriage, but two months 
later he wanted her to get married again. On hearing this, 
the Meena Manch members and their mothers sat in front of 
Anju’s house. Because of their actions, her father promised to 
postpone Anju’s marriage until she reached the  age of 18. The 
club also helped Anju gain the courage to talk to her father 
about her studies. Anju then went back to school.

Similar clubs have been set up in upper primary schools in 
other parts of India. Their activities help to make sure that girls 
enrol in school at the right age, attend school regularly, and 
complete elementary school education.

For more information: http://vimeo.com/31642053

CASE STUDY
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1.	Are there any traditional practices or customs in your 
community that prevent certain groups from accessing 
education or other social services?

2.	What can be done to help improve access to education 
and social services in your community?

ReflectionReflectionReflectionReflection

1.	What social issues are Meena Manch members trying to 
address?

2.	How did the Meena Manch members convince Anju’s 
father to postpone her marriage?

Exercise

3.6.2 - Statelessness
a. b.

c. d.

Stateless people suffer greatly from social exclusion. They are 
among the least visible but most vulnerable populations in the 
world. Stateless people are not legal citizens of the country 
where they live, or any other country. Because they have no legal 
citizenship, stateless people have almost no legal protection. 
They have no civic and political rights and have very limited 
access to education, legal employment or health care. Because 
of this, stateless people may also encounter travel restrictions, 
exploitation, forced displacementdisplacement (including human trafficking) 
and other abuses. Although the Universal Declaration of Human 
Rights declares that everyone has a right to a nationality, over 12 
million people remain stateless worldwide.

1.	What does it 
mean if someone 
is ‘stateless’?

2.	How do you think 
these pictures 
are related to 
‘statelessness’?

Preview...

What might be the long-term result of a group of people not 
being educated? Discussion
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Some causes of statelessness include:

Break-up of States
In the early 1990s, more than half of the world’s stateless people 
lost their nationality because of the break-up of states. The break-
up of the Soviet Union and the Yugoslav Federation left hundreds 
of thousands of stateless people throughout Eastern Europe and 
Central Asia. Twenty years later, tens of thousands of people in 
the region remain stateless or at risk of statelessness.

Colonialism
Statelessness is also a lasting affect of colonialism. Colonial 
borders did not accurately reflect the areas where different ethnic 
groups lived. When colonial governments abandoned countries in 
Asia and Africa, many people were left stateless as a result of the 
conflicts that followed.

Poor Record Keeping
Poor record keeping in offices, hospitals and other places of birth 
is a serious problem in many developing countries. Not having 
a birth certificate or having several documents with incorrect 
information can make proof of birth difficult and increase the risk 
of statelessness. 

Discrimination against Women
A number of countries in Africa and Asia have started to reform 
legislation to address gender discrimination. However, in at least 
30 countries only men can pass their citizenship on to their 
children. The children of women from these countries who marry 
foreigners can end up stateless.

Racial and Ethnic Discrimination
Racial and ethnic discrimination are frequent and serious causes 
of statelessness. Locals often think that stateless people do not 
have the right to live in their country. Stateless communities are 
described as “illegitimate” even if they have lived in the country 
for many generations. Many of these groups have become so 
marginalised that even when the law changes to grant access to 
citizenship, they still face huge social and legal challenges.

After you read 3.6.2:

1.	What are some of 
the reasons that 
stateless people are 
so vulnerable?

2.	What are the 
social effects of 
statelessness?

3.	What is the 
relationship between 
discrimination and 
participation?

Exercise

A sign outside a ghetto in 
Japanese-occupied Shanghai in 
China in 1943. How would you 
feel if you were told you were 
stateless in the only country you 
called ‘home’? 
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Sorry Wrong Gender

Two people meet and fall in love. They are married and have 
children. But what happens if the husband and wife have 
different nationalities and the wife is unable to pass her 
nationality to her children? The ending is not always a happy 
one.

Many children who are born to mixed marriages will acquire 
the father’s nationality and should be able to get a passport 
and live in his home country. If the father is stateless, however, 
the children may be unable to acquire any nationality at all.

Freddy is around 50 and has spent all his life in Egypt, but that 
did not make him an Egyptian. Nor, under Egyptian law, did the 
fact that his mother was Egyptian give him any automatic right 
to nationality. “I was born in Cairo; my father was a stateless 
person of Armenian origin. He came to Egypt after the First 
World War, when the Ottoman and Russian empires collapsed. 
Despite the fact that my mother had Egyptian nationality, I am 
stateless like my father” he says, adding “I suffer from asthma, I 
am single. I don’t have much to offer a family.”

Discrimination which stops women passing on their nationality 
to a child is prohibited by two international human rights 
treaties: the 1957 Convention on the Nationality of Married 
Women, and the 1979 Convention on the Elimination of All 
Forms of Discrimination Against Women (CEDAW). There are, 
however, still many states in Africa, Asia and the Middle East 
that maintain discriminatory laws.

Adapted from: Sorry Wrong Gender

CASE STUDY

1.	Why is Freddy stateless? Refer to the four causes of 
statelessness outlined on page 70.

2.	According to the case study what are some of the 
difficulties faced by stateless children and adults?

3.	According to the text, what are some tools that can be 
used to help combat statelessness?

Exercise



33

72	 Active Citizenship - Student’s Book

The Biharis of Bangladesh

Geneva Camp, an urban slum, is home to 18,000 of Bangladesh’s 
300,000 stateless Biharis – also known as ‘stranded Pakistanis’ or 
the ‘Urdu-speaking minority.’ By admitting they live in Geneva 
Camp, residents are shut off from the basic rights that citizens 
expect – going to school and university, getting a driver’s license 
or finding a good job. Authorities still mistreat them, despite a 
court decision in 2003. The decision declared that all Biharis in 
the country should be considered legal citizens.

The Biharis’ difficulty is a result of the separation of Pakistan. 
Their ancestors came from what was once East Pakistan. After 
a nine-month civil war in 1971, East Pakistan became part of 
Bangladesh. Many Biharis were killed and had their property 
destroyed and stolen by angry mobs. The mobs saw them as 
traitors who had sided with Pakistan. This situation was made 
worse by the active participation of some Biharis in violent local 
armies.

116 Bihari settlement camps still exist in Bangladesh – 36 years 
after the end of the war that left the Biharis stateless. There 
are still some older people that wish to repatriate to Pakistan. 
However some younger people are fighting for their rights within 
Bangladesh. Khalid Hussain, the president of Association of the 
Young Generation of Urdu Speaking Minority, says “We believe 
we are not stateless. We consider ourselves Bangladeshis. The 
legal situation is very clear.”

Adapted from: The Biharis of Bangladesh

CASE STUDY

1.	Why are the Biharis stateless? Refer to the four causes 
of statelessness from page 70.

2.	What are some of the challenges faced by the Biharis?
3.	Which country do the Biharis identify with? Why?
4.	What common characteristics of community do the Biharis 

share?

Exercise

In groups, research a group of stateless people and prepare 
a short presentation for class. Be sure to answer the 
following questions:
1.	Why are these people stateless?
2.	Which community/country do they identify with?
3.	What are some of the barriers to participation these 

people face?
4.	What solutions can you suggest?

ActivityActivity

The Biharis are legal citizens of Bangladesh. What may be 
some of the reasons that they are still widely unrecognised 
as citizens in Bangladesh?

Discussion
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Chapter Chapter 33  ReviewReview

Comprehension

1.	 What are some of the different ways that citizens can participate in their communities?

2.	 What are the different types of community members and in what ways do they participate?

3.	 What are some of the challenges, opportunities and benefits of participating in your community?

4.	 Why is being and staying informed important for civic participation?

5.	 Why is there a conflict between censorship and freedom of expression?

6.	 What are the positive and negative effects of “social media”?

7.	 What are some barriers to inclusion in your community, and what social problems do they cause?

8.	 What are the causes and effects of statelessness?

Chapter 3 Mind Map

Look at the mind-map of ‘participation’ and complete it with important ideas you have learned in 
Chapter 3.

reliable

accurate

critical 
reading

participation

valid
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Chapter 3 Glossary

bias (n) - bufvdkufjcif;bufvdkufjcif;

communal violence (n) - 
vlrsKd;pkvdkuf tMurf;zufrIvlrsKd;pkvdkuf tMurf;zufrI

credential (n) - oihfawmfaom oihfawmfaom 

t&nftcsif;t&nftcsif;

credible (adj) - ,HkMunfpdwfcs&aom,HkMunfpdwfcs&aom

displacement (n) - 
ae&majymif;a½TUz,f½Sm;jcif;ae&majymif;a½TUz,f½Sm;jcif;

exclusion (n) - csefvSyfxm;jcif;? - csefvSyfxm;jcif;? 

xnfhrwGufjcif;xnfhrwGufjcif;

generalisation (n) - 
jcHKiHkíaumufcsufcsjcif;jcHKiHkíaumufcsufcsjcif;

harmony (n) - o[Zmwjzpfjcif;o[Zmwjzpfjcif;

inflammatory (adj) - vIHYaqmfaomvIHYaqmfaom

inform (v) - owif;ay;onfowif;ay;onf

informed (adj) - owif;ay;jcif;owif;ay;jcif;

indicator (n) - 
wpfpHkwpfckudknTefjyaomt&mwpfpHkwpfckudknTefjyaomt&m

labour conditions (n) - tvkyfcGif tvkyfcGif 

tajctaetajctae

literacy (n) - pmwwfajrmufjcif;pmwwfajrmufjcif;

manipulate (v) - cs,fvS,fonf? - cs,fvS,fonf? 

xdef;csKyfonxdef;csKyfon

national security (n) 
trsdK;om;vHkjcHKa&;trsdK;om;vHkjcHKa&;

naturalised (adj) - 
EdkifiHjcm;wdkif;wpfyg;om;udk  EdkifiHjcm;wdkif;wpfyg;om;udk  

wdkif;&if;om;tjzpfcH,lcGifhjyKjcif;wdkif;&if;om;tjzpfcH,lcGifhjyKjcif;

outcry (n) - tkwftkwfoJoJpka0;í - tkwftkwfoJoJpka0;í 

uefYuGufonfuefYuGufonf

public morality (n) - vlUusifh0wf vlUusifh0wf

risk factors (n) - 
tEå&m,fawGUEdkifp&mtaMumif;&if;tEå&m,fawGUEdkifp&mtaMumif;&if;

root cause (n) - tajccH tajccH 

taMumif;&if;taMumif;&if;

social media platform (n) - 
vlxkrD'D,mwpfck vlxkrD'D,mwpfck 

slum (n) - qif;&Jom;&yfuGufqif;&Jom;&yfuGuf

Values and Opinions - Analysing Quotes

Below is a list of quotations and proverbs from around the world on the topic of 'participation'. 
In groups, discuss the quotations. 

1.	 What does the author of each quote think about participation?

2.	 How do these ideas about participation relate to the ideas in this chapter?

a.	 If we, as health workers, or teachers, or 
students, or civil servants, do not feel that we, 
and the groups and organisations we belong 
to, have some power to alter policy that 
affects our lives, or the lives of those around 
us, why get up in the morning? - Gill Walt

b.	 Responsibility to yourself means refusing 
to let others do your thinking, talking, and 
naming for you. It means learning to respect 
and use your own brains and instincts. It can 
be hard work. - Adrienne Rich

c.	 A learning community is built upon the base of 
common concern. It develops through mutual 
respect, attentive listening and vigorous 
participation. - Betty Reardon

d.	 If we don’t believe in freedom of expression 
for those we disagree with, then we don’t 
believe in freedom of expression at all.  
- Noam Chomsky

e.	 Like free markets, freedom of speech can 
produce harmful effects if it is completely 
unlimited. - Lord Patten

f.	 Participation means to be involved, to 
have tasks and to share and take over 
responsibility. It means to have access and to 
be included. - Peter Lauritzen

g.	 Civilisation should be judged by its treatment 
of minorities. - Mahatma Gandhi

h.	 I may hate what you say, but I will defend to 
the death your right to say it. - Voltaire
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Chapter 4: Chapter 4: 
Social Action PlanSocial Action Plan

Chapter Themes
Civic education that stays in the classroom or the 
learning centre is incomplete. “Taking action” is 
important because citizenship education is designed to 
lead to active participation and social change. Seeing 
that your actions can have benefits for others – and 
yourself – is a powerful lesson. It is empowering to 
know that things can change if we actively participate. 
This section will take you through one way of planning 
a social action project. It will also help you to focus on 
what is the most effective way of achieving the aims and 
carrying out the activities of the project.



Knowledge
(Exercises)

By the end of this chapter 
you will increase your 
understanding of:

•	 the difference between 
aims and objectives.

•	 the importance of 
making objectives 
specific, measurable and 
achievable.

•	 different strategies for 
taking social action.

•	 examples of social action 
projects from around the 
world.

•	 the importance of project 
evaluation.

Skills
(Activities)

By the end of this chapter 
you will have developed 
your ability to:

•	 use a “problem tree” to 
analyse social issues.

•	 identify community needs.
•	 develop and analyse aims 

and objectives.
•	 use action plans to plan a 

project.
•	 identify obstacles.
•	 evaluate projects.

Values
(Reflections)

By the end of this chapter 
you will have reflected on:

•	 teamwork.
•	 cooperation.
•	 consensus building.
•	 community service.

Chapter 4:  Learning Goals
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4.14.1 Identifying an 
Issue
If you want to start your own project, first think about which 
issues are important to you. Creating social change is a 
commitment. You should choose an issue that you care about and 
which will continue to interest you in the future.

Sometimes an idea will come from your class work. For example, 
in a discussion about problems in your community you might 
realise a very clear need or a concern that you all share. At other 
times, an issue will come up unexpectedly - like flooding or an 
outbreak of a disease. (Look at the case studies on pages 11, 28, 
68, 72 for examples of needs and concerns which citizens are 
addressing.)

Second, think about issues that directly affect the community. 
Projects aimed at creating social change are not very useful if 
they do not respond to a real concern or need. Projects do not 
get community support if the organisers focus on issues that the 
general community is not greatly affected by. 

The issues you think about should be fairly broad at this point. 
Some examples might include: 

•	 limited maternal child health services.
•	 limited access to secondary education.
•	 limited income generating opportunities for women.
•	 dangerous roads.
•	 no playground for children. 

What issues or 
problems are facing 
your community at the 
moment?

Preview...

Which community issues do you want to work on? Use 
consensus decision-making and ranking to decide on an 
issue that the group wants to address.

ActivityActivity

Guidelines for consensus decision-making:Guidelines for consensus decision-making:

1.	 Listen to other people's ideas and try to understand their 
reasoning. Use your active listening skills if you are finding it 
difficult to understand someone’s point.

2.	 Describe your reasoning briefly so other people can 
understand you. Avoid trying to make other people change 
their minds to agree with you.

3.	 Don’t change your mind only to reach agreement and avoid 
conflict. Do not “go along” with decisions until you have 
expressed any ideas that you think are important.

4.	 Focus on finding the best solution for the group, not the 
one that you like best. 

5.	 Avoid conflict-reducing techniques such as majority vote. 
Stick with  the process a little longer and see if you can't 
reach consensus after all.

Adapted from: A short guide to Consensus Decision Making
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4.1.1 - The Problem Tree
A useful tool for understanding an issue is a problem tree. This 
is a method of breaking down an issue, looking at the causes and 
consequences, and fitting it into the context of other problems in 
society. The problem tree tool can be useful in providing a better 
understanding for the group, and also in helping to approach a 
solution in a more strategic way.

After you read 4.1.1:

Look at the example 
problem tree, then 
complete the blank 
one using one of the 
issues you identified in 
the last activity.
1.	Think of all the 

causes of the 
issue and draw 
“roots” for these 
problems on the 
diagram underneath 
the issue. If you 
think of causes of 
those causes, you 
can draw deeper 
roots below them. 
Perhaps some are 
connected? Draw 
those links in the 
diagram too. 

2.	Next draw 
“branches” that 
represent the 
consequences of the 
issue above. Think 
about how these are 
connected to the 
issue, each other 
and the causes of 
the issue. 

ActivityActivity
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4.24.2 Identifying Needs
Once you have looked at the relationship between the causes 
and consequences of the issue, choose a need that your group 
can address. After starting with “What are your problems?”, you 
might move to “What would make your community better?” 
Think about what resources, skills or opportunities people don’t 
have at the moment. These are the community's needs.

For each of the consequences on your problem tree, identify 
the needs that the affected community members have, then 
use the table below to rank the needs in order of importance. 
Use this ranking to choose the need that you want to focus 
on. An example has been included to help you.

ActivityActivity

Need How 
Common

How 
Important

Level of 
Priority

Uniforms Very 
common

Quite 
important

High

4.34.3 Clarifying Aims 
and Objectives
Once you have identified a need in your community, the next 
step is to clarify your aims and objectives, and make them as 
concrete as possible. 

4.3.1 - Identifying Aims and 
Objectives
An aim is a positive result or change that you want your project to 
achieve. It is very important that the aim is very closely related to 
the needs that you identified already. Taking the example above, 
if we noticed that families in our community can't afford school 
supplies for their children, our aim would be to increase the 
number of children who have enough school supplies. 

An aim describes the improvement that should result from the 
project, like “to decrease homelessness” or “to increase access to 
education.” Aims are general and show overall intentions towards 
a better situation in the community. For example: 

"To provide poor children with materials they need to 
attend school."
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Objectives are the things which your project must achieve. If you 
want to measure the success of your project, it is important that 
you think about measurable achievements during the planning 
stage. Unlike aims, objectives are much more specific and require 
the use of numbers, dates/times and other measurements. Taking 
the example above, the objectives should refer to the number of 
people who will benefit, how many books and pencils will be 
distributed, how much money will be raised etc.

For an objective to be effective, it should address the questions 
what, where, when, and how much.

For example: 

•	 What is the activity?
•	 Where will the activity take place?
•	 When will the activity take place?
•	 How many people or supplies are needed?

Look at the table and organise the objectives below under the 
matching aim.

A place to teach classes is found by 15th June

50 invitation letters are sent by 22nd of June 

Donations to pay for the materials are collected by 18th June

Three volunteer teachers who are willing to teach at least 2 hours per 
week are recruited by 10th June

A location for the event is confirmed by 20th June

The walls are painted by the 20th June

All necessary tools have been borrowed by 12th of June

Enough donations to buy 40 exercise books and pencils are collected by 
20th June

Food for 60 people is prepared 2 hours before the event

The roof is repaired by 24th June

ActivityActivity

Aims
To improve 

literacy levels in 
the community

To organise a 
fund-raising 

event

To repair an old 
building

Objectives
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4.3.2 - Checking Aims and 
Objectives
Focus your project on achieving just a few key objectives. 
They should work towards meeting the specific needs that you 
identified earlier. Clear objectives also help you focus on the most 
important activities when things get busy.

After you identify the key objectives, decide the exact amount you 
want to achieve. For example, you may want to have 20 young 
people attend a training, or plant 1000 trees. After this, check that 
your objectives fulfil the three following criteria.

Objectives Must Be Specific
Objectives outline who will be doing what, when, how much and 
who will benefit. Specific objectives tell people working on the 
project exactly what is expected of them. 

If our objectives are too general, there will be no way of seeing 
if the project was successful. For example, “more children attend 
school” doesn’t tell which children. It is not specific enough. We 
could improve this by making it more specific:

"There will be an increase in primary-age children from 
our township who have enough school materials."

To find out if your objective is specific enough, ask:

•	 Is it clear what the result will be? 
•	 Is it clear where the work will happen? 
•	 Is it clear who will be affected? 

Objectives Must Be Measurable
Now the problem with the objective is that it doesn’t tell us how 
many children will receive school materials, what kind, and how 
many materials they will receive. We can improve this objective 
by making it more measurable. 

“100 primary-age children from poor families in our 
township will each get 4 exercise books, 6 pens and 1 
uniform each by June.”

When writing objectives, quantify how much change will occur 
as a result of your project. Making objectives measurable means 
describing the expected change with numbers that can be 
counted. If you want to measure uncountable things like skills or 
opportunities, think of ways that these can be measured like "20 
participants demonstrate that they can write a basic budget". To 
determine if your goal is measurable, ask questions such as

•	 How much? How many?
•	 How will I know when it is successful?
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Objectives Must Be Achievable
The next step is to ask “can we do this?” 100 sets of exercise 
books, pens and uniforms would be very expensive. If your group 
needs to raise all the money before the start of the school year, 
you might not have enough time. So the last step in the process is 
to choose numbers that are achievable, or that reflect what their 
group can do. 

“50 primary-age children from poor families in our 
township will each receive 3 exercise books, 4 pens and 
1 uniform each by June .”

To work out if an objective is achievable ask:

•	 Is the size of the change we want to make possible? 
•	 Is the time-frame for achieving it realistic? 
•	 Can we do this work with our current resources? 
•	 Have we done this before? Do we have partners who can 

advise and support  us? 

Look at the objectives and place them where you think they 
should go on the Venn Diagram below.

1.	 Teaching and learning materials are provided to as many new 
refugee camp schools as possible over the next few years.

2.	 The number of volunteers who give free tuition to local 
children from grades five to eight is increased within six 
months of the project’s start.

3.	 Several mothers are instructed in English language, IT and job 
readiness skills by the end of the training.

4.	 After the workshop, 70% of participants will use at least two 
of the activities demonstrated in the next six months in the 
workshops their organizations provide.

5.	 Refugees’ quality of life is improved. 

6.	 Financial support for child education and health care for 10 
years is provided to 100 single parents from our camp.

7.	 Refugee women are empowered to be financially 
independent.

8.	 By February 28, 2014, 75% of refugees who participated in 
our 16-hour Microsoft Word course can format a professional 
resume.

Exercise

Specific

Achievable Measurable
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1.	In pairs, write out three objectives for your project on 
small pieces of paper. Give these to another group and 
ask them to put them on the diagram below. 

2.	Actively listen to the other group's reasons for why they 
put their objectives in that place. Then swap roles. 

3.	When you finish, change your objectives (if necessary) 
and repeat the process with a new group.

ActivityActivity

Specific

Achievable Measurable

4.44.4 Activities and 
Obstacles
After you decide your aim and objectives, you need to think about 
possible ways of achieving them. This involves thinking about all 
of the activities that the group can do in order to achieve your 
objectives, the obstacles which may get in your way and some 
possible solutions to those obstacles.

 A schoolgirl in India 
participating in a 
neighbourhood cleanup. Her 
sign is warning people about 
the dangers of waste.

4.4.1 - Brainstorming 
Activities
If we take our model example from this section again, a list of 
possible activities could include: collecting donations, raising 
money by holding an event, collecting second hand school 
uniforms, repairing old uniforms, writing letters to business for 
donations. 

Ways of Taking Action
•	 Writing letters or emails to community or business leaders to 

express a point of view on a local issue.
•	 Becoming involved in neighbourhood clean-up projects.
•	 Fund-raising for organisations that are working for 

environmental quality, social and economic justice or conflict 
resolution.
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Brainstorm a list of activities that could help achieve your aim 
and objectives. Write them all on a mind map. 

4.4.2 - Thinking about 
Obstacles
After brainstorming, you can begin to think more realistically 
about your ideas. Obstacles are things that would prevent you 
from carrying out a course of action. They could be limitations 
(such as money or number of volunteers), logistical problems (like 
bad roads or lack of facilities) or even people (such as people who 
have a problem with your project).

Discuss these obstacles and think about any resources that 
could help you overcome them. Some obstacles will be easy to 
overcome, but some - high cost, distance, physical danger - can 
become reasons to not choose some of the activities that you 
brainstormed in the last step.

 A poster for an 
organisation, KillerCoke.org, 
which asks people to boycott 
Coca Cola's products because 
of its practices.

•	 Volunteering to work for an organisation that deals with a 
local issue.

•	 Writing letters to the media or using social media, blogs and 
websites.

•	 Participating in campaigns to encourage people to vote.
•	 Carrying out research or conducting local surveys on local 

issues.
•	 Presenting the results of such research or surveys at 

community meetings, school assemblies  or public events.
•	 Boycotting products that are environmentally harmful or 

violate human rights. 
•	 Inviting speakers to present opposing perspectives on a 

controversial  issue.

ActivityActivity

!!
OBSTACLE
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Activity Obstacle Solution

Collecting 
donations for 
school supplies

People don’t have 
a lot of money

Visit or write to 
relatives in other 
towns

Raising money by 
holding an event

No space to hold 
event

Ask local 
community groups 
to use their space

Collecting second 
hand uniforms

Not enough second 
hand uniforms 
available

Visit or write to 
relatives in other 
towns

Repairing old and 
broken uniforms

Don’t know who 
has second hand 
uniforms

Ask the 
community and 
visit other towns

Write letters to 
businesses asking 
them to donate

Can't write 
persuasive letters

Organise a letter 
writing workshop

4.54.5 Designing your 
Project
After activities which are too difficult have been removed, select 
one which will best meet your goals. Think about whether the 
project addresses an immediate, short-term problem or a more 
long-term problem. Projects that are designed to address a long 
term problem usually have many short term effects too. However, 
at first, a short-term response may be the most practical for your 
project.

Ideas and Examples
1.	In Brazil, women who once made their living on the streets 

produce dramas about AIDS, drug abuse, housing and 
unemployment. They perform in places where they can 
reach other girls at risk. They write and distribute a pamphlet 
on AIDS prevention to distribute to girls who are forced to 
support themselves by prostitution. 

2.	In India, some people from a poor neighbourhood learned the 
skills of cooking, serving customers, and book-keeping. They 
opened a restaurant in a bus terminal. Their work ensures 
that they eat healthy meals every day. They also donate some 
of the food they prepare to local street children. 

3.	In Colombia, groups of activists work in low income 
neighbourhoods, educating families about hygiene, basic 
health care, sanitation, and the need for immunisation against 
common diseases.

For each of the ideas that you brainstormed, make a list of 
the things that could stop you from achieving your aim. Use 
the “risk factor” activity on page 67 as a model. (See example 
below.)

ActivityActivity

 Ugandan students helping 
to build a fence around the 
village well.
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4.	In Uganda, a group of students worked to clean, cover and 
fence the local well, which had become contaminated from 
use by animals. They also performed plays to educate other 
community members about the risks of water-borne diseases.

5.	In Bosnia and Herzegovina, young people produced a radio 
programme for their peers. Working with professional editors, 
they designed shows that address the needs of children in war 
zones. The programme also provided educational material for 
children who no longer had a school to go to. 

6.	In Java, community members constructed pipelines leading to 
four different villages. The pipes provide safe, clean drinking 
water for the people of the villages. The water is also used for 
irrigating crops. 

7.	In Peru, a group of urban street workers set up an organisation 
that provides a forum for street children to express their 
needs to international agencies. They provide financial and 
emergency assistance to their members, and survey their local 
areas on issues such as health, education, work, recreation, 
and children's hopes for the future. 

Adapted from: Compass

4.5.1 - Choosing Activities
Choose the activities that you are going to carry out to meet 
your objectives. Use pyramid ranking and active listening 
to reach consensus on which activities you think are worth 
investigating further. 

ActivityActivity

4.5.2 - Making a List of Tasks
Going through this exercise can help identify what tasks are 
essential to the project. First, think about the following questions:

•	 What activities are you planning? E.g. to collect money by 
holding an cultural performance and dinner.

•	 What are the objectives of the project? E.g. raise funds to 
buy school supplies for 50 primary age children from poor 
families.

•	 Do the activities match the objectives? E.g. We will hold a 
cultural performance to raise enough money to buy 50 sets 
of school exercise books, pens and uniforms (850, 000 Kyats).

•	 What are the tasks that are necessary for the activities to be 
carried out? E.g. performing, inviting guests, cleaning the 
space, cooking food, taking money at the door, etc.

To get a full list, break down the activities into smaller tasks.

ExerciseFor each of the examples listed above, make a list of the 
short-term and long-term effects of these projects. 

 Young Pakistani women 
taking part a in cultural 
performance.
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4.64.6 Identifying Key 
People, Resources and 
Skills
When you have decided on all of the activities and tasks, now you 
need to think about what you need to carry out those tasks.

4.6.1 - Brainstorming your 
Needs
You should think about the people who will carry out the plan.

•	 Whose support might you need to get? (Representatives, 
local business people, local officials, members of community 
groups, etc).

•	 What resistance might they have, and how might you get 
their interest and support? 

•	 Who will be affected by the project? (Residents of a particular 
neighbourhood, local businesses, certain disempowered 
groups, etc.) What role will they have in the planning and 
evaluation process? 

•	 What resources - money, equipment, or supplies - will the 
project require? Will these be borrowed or donated? Will you 
need to fund-raise? If so, how? 

•	 Will the project require you to develop new skills (writing 
proposals, speaking in public, conducting interviews or 
surveys, etc.) How can you get these skills?

1.	In groups, choose an activity you want to focus on. Write 
down all the people, resources and skills that you need to 
successfully carry out the tasks of one of the activities.

2.	Groups swap papers and add ideas to the other  
groups' lists. 

3.	When you get your paper back, you might not need all of 
the ideas that you brainstorm. As a group, think carefully 
about what you really need.

Exercise

ActivityActivity Make a list of all the tasks that need to be completed to 
achieve the objectives.
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4.6.2 - Making an Action Plan
The next step is to write down all of the key people, resources 
and skills that you will need onto a table. This helps you plan and 
monitor your activities. The table below shows you an example 
action plan.

Task Key Person(s) Resources Cost Time Needed/
Deadline

Activity 1: 
Prepare the 
dinner and all 
food

KyawKyaw, 
Nyien, 
HtetNaing, 
NgeNge

Task: Buy food Kyaw Kyaw Money, motor 
bike (75,000 kyats)

(3 hours) 2 
days before 
event

Task: Buy 
drinks Nyien Money, motor 

bike (35,000 kyats) (2 hours)1 day 
before event

Task: Set up 
tables and 
chairs on the 
day

Htet Naing, Nge 
Nge

(2 hours) 2 
hours before 
event

Task: Cook
Kyaw Kyaw, 
Nyien, Htet 
Naing, Nge Nge

Food, big pots
(6 hours) 2 
hours before 
event

Create an action plan from the list of tasks that you wrote 
on page 87. Include as much information about the key 
people, resources, etc, as possible.

ActivityActivity

Task Key Person(s) Resources Cost Time Needed/
Deadline
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4.74.7 Carrying Out the 
Plan
Keep a record of the project - diaries, journals, drawings, 
photographs, audio recordings, or videos. These are useful for 
reflection and evaluation and also as a way of communicating 
about the project to the community and the media.

4.84.8 Evaluating your 		
Plan
Whether an action project has a definite end or becomes an 
ongoing activity, you need to evaluate. This will help you to think 
about what you have achieved, what you have learned and prepare 
you to take more effective action in the future. 

The evaluation stage is where your group examines the strengths 
and weaknesses of the project so that future projects will be more 
successful. 

Consider:

•	 What was successful about the project? Did it achieve its 
objectives? Did it create any lasting changes? 

•	 Was anything about the project unsuccessful? Did it create 
new problems? Were any failures due to inadequate planning, 
or to factors beyond the group's control? 

•	 If you were to repeat this project, what would you do 
differently? 

•	 How effectively did the group work together? Did everyone 
have a sense of participation? Were decisions and 
responsibilities shared equally by the group?

Some things to think about when evaluating:

•	 aims
•	 community participation
•	 time and money 
•	 planning
•	 decision-making.

In groups, brainstorm the different ways that you can record 
the different activities in your project. Which ways are better, 
easier, more reliable, etc?

Exercise
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4.8.1 - Effective Evaluation 
Evaluation can become ineffective if you do not have clear 
objectives that you can measure to see what has changed. If the 
objective was “to increase access to education”, it would be very 
difficult to evaluate the project because you don’t have anything 
that can be easily measured. However, it is possible to measure 
the number of exercise books, pens and uniforms and the date 
that they were given out. This shows that clear and measurable 
objectives are necessary to evaluate the success of the project.

Activity/task Completed? Problems? Solutions to 
problems

Person 
responsible for 
making change

Activity 1: Prepare 
the dinner and all 
food

Yes

Task: Buy food Yes No

Task: Buy drinks Yes Too many 
to carry on 
motorbike

Use trishaw Nyien

Task: Set up tables 
and chairs on the 
day

Yes No

Task: Cook Yes Cooking took 
longer than 
expected

Start earlier 
next time

Nge Nge

Make an evaluation table for your project, similar to the 
example below. The main things to look at during the 
evaluation of a project include:
1.	Did the project successfully meet its objectives? 
2.	Were all the tasks successfully completed?
3.	Did all the necessary items arrive (on time)? 
4.	Did any unexpected problems or issues happen? 
5.	Does the original plan need to be changed? 
6.	Who will put those changes into action?

Use the following table to guide the evaluation:

ActivityActivity

Adapted from: Taking Part
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69 unknown mixed race babies unknown unknown

69 Ludovic Hirlimann Love is also available in black and 
white

http://www.flickr.com/photos/lhirlimann/7168551477/ Attribution-ShareAlike 
2.0 Generic

69 David Ball

69 unknown unknown unknown unknown

71 unknown unknown http://orrymain.com/adayinegypt.htm unknown

72 unknown Bihari camp, Bangladesg (?) unknown unknown
76 unknown Kayin refugee camp http://karenwomen.org/author/karenwomen/page/8/ unknown
79 unknown unknown unknown unknown
80 unknown Myanmar school kids http://www.nippon-foundation.or.jp/what/spotlight/myanmar/

story1/
unknown

81 unknown unknown http://www.pndptufts.org/ unknown

82 United Nations Kindergarten Child in Myanmar http://www.flickr.com/photos/un_photo/6583382439/ CC Attribution-
NonCommercial-
NoDerivs 2.0 Generic

83 Act for Peace Refugee camp http://www.globaleducation.edu.au/resources-gallery/
resource-gallery-images.html/page/14

unknown

84 unknown plastic collection in India http://www.thecspace.com/news/bharatiya-
vidyabhawans-paranjape-vidya-mandir-school-
students-help-clean-up-slum-area-at-kothrud-3143

unknown

85 killercoke.org Anti-Coke poster www.killercoke.org unknown
86 unknown unknown http://blog.ryanswell.ca/spotlight-a-turning-point-for-

ayang-village/
unknown

87 Skip "Bollywood Steps" show from 
Bristol

http://en.wikipedia.org/wiki/File:Bollywood_dance_
show_in_Bristol.jpg

CC Attribution-Share 
Alike 2.0 Generic

90 Ildar Sagdejev 
(Specious)

A ball point pen in use, though 
apparently to write the English 
curse word "shits".

http://commons.wikimedia.org/wiki/File:2004-02-29_
Ball_point_pen_writing.jpg

CC Attribution-Share 
Alike 3.0 Unported, 
2.5 Generic, 2.0 
Generic and 1.0 
Generic

91 Computer key-
board

Gflores http://en.wikipedia.org/wiki/File:Computer_keyboard.
gif
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